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HEBBEL’S POETIC USE THE DREAM 
Herbert Schueler 


One seeks vain Hebbel work which dream plays the 
dominant part, the case Grillparzer’s “Der Traum, ein 
Leben”, yet there hardly drama “Novelle” Hebbel which 
does not contain least one dream. some these, the epic 
poem “Mutter und Kind”, the comedy “Der Diamant”, and the 
Novelle “Matteo”, dream plays some determining part the ac- 
tion, others dreams are used prophetically portend some future 
happening, the dramas “Herodes und “Maria Mag- 
dalene”, “Mirandola”, and perhaps “Judith”, and still others the 
dream used primarily aid characterization giving 
insight into the secret, sometimes subconscious, desires the 
dreamers. Into this latter classification fall dreams recounted the 
dramas “Agnes Bernauer”, “Julia”, the Novellen 
“Schnock”, “Barbier Zitterlein”, and “Eine Nacht Jägerhause”. 
these different uses the dream Hebbel shows the same 
astounding diversity viewpoint and conception the nature 
the dream can found his diaries (where traditionally pro- 
phetic, psychological, and metaphysical conceptions find expression), 
but here this diversity more easily accounted for, since are 
dealing with integrated poetic works and not disjointed statements 
unorganized with regard the whole, are found the diary form. 
These dreams will considered from the standpoint their poetic 
use—their contribution plot, atmosphere, and characterization. 


Mariamne gives her husband confirmation his fear that she 
would forget him were slain battle arranging have him 
see her orgy bacchanalian delight upon his “secret” return. 
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Bedeckt her gayest finery she views herself mirror and recog- 
nizes with shock that previous dream showed her exactly her 
present reflection the mirror: 


hab’ ich mich schon Traum gesehn 
Das also war’s, was mich vorhin nicht ruhn liess, 
Bis der verlorene Rubin sich fand, 

Der jetzt auf meiner Brust diister glimmt: 
Das Bild hätt’ eine Lücke ohne ihn 


Ein Spiegel, ganz wie der! 

Anfang angelaufen, wie vom Hauch 

Des Atmenden, dann, wie die Bilder, die 

nacheinander zeigte, sanft sich klärend 

Und endlich leuchtend wie geschliffener Stahl. 
Ich sah mein ganzes Leben! Erst erschien ich 
Als Kind, von zartem Rosenlicht umflossen, 

Das immer röter, immer dunkler ward: 

waren mir die eignen Züge fremd, 

Und bei der dritten Wandlung erst erkannt’ ich 
Mich dem gar jungen Angesicht. 

Nun kam die Jungfrau und der Augenblick, 

mich Herodes den Blumengarten 
Begleitete und schmeichelnd mir sprach: 

“So schön ist keine, dass sie deine Hand 

Nicht pflücken sei verflucht, 
Dass er’s ganz vergass! ganz! Dann ward’s 
Unheimlich, und ich musste wider Willen 

Die Zukunft schaun. Ich sah mich und so, 
Und endlich, wie ich hier steh’! Ist denn 
Nicht seltssam, wenn ein Traum ins Leben tritt?— 
Nun trübte sich der helle Spiegel wieder, 

Das Licht ward aschenfarbig und ich selbst, 

Die kurz zuvor noch Blühende, bleich, 

Als hätt’ ich unter diesem Prachtgewand 

Schon längst aus allen Adern still geblutet. 

Ein Schauder packte mich, ich rief: “Jetzt komme 
Ich als Geripp, und das will ich nicht 

wandt’ ich 


The prophetic element this dream dominant. Hebbel actually 
underlines this element most skillfully having Mariamne com- 


und Mariamne”, line 2491f. 

(References Hebbel’s works refer the Werner edition Hebbel— 
Hebbel, Friedrich. Sämtliche Werke, Historisch-kritische Ausgabe von 
Werner. Berlin-Steglitz—The abbreviation refers the “Erste Abteilung” 
the above; Roman numerals refer the volume number.) 
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ment her restlessness before she found the ruby that completed her 
costume, the same costume she saw her dream. The dream proph- 
ecy given thereby striking inexorability its Mari- 
amne’s subconscious. 

The source for this dream dream Christine recorded 
Hebbel the diaries: 


“Einen himmelschönen und doch grauenvollen Traum hat Tine gestern 
Nacht gehabt. Ihr wird von einer ihrer Colleginnen Hofburgtheater 
einem hohen gewölbten Zimmer ein Spiegel gezeigt, welchem sie ihr 
ganzes Leben sehen könne. Sie schaut hinein und erblickt ihr eignes Gesicht, 
erst tief jugendlich, von Rosenlicht umflossen, jugendlich unbestimmt, dass 
sie erst bei der dritten oder vierten Verwandlung erkennt, dann ohne 
Rosenlicht, nun bleicher und immer bleicher, bis sie zuletzt mit Entsetzen 
ausruft: nun kommt mein Geripp, das will ich nicht sehen! und sich ab- 
Der Spiegel selbst war Anfangs trübe, wie angelaufen und wurde 
nach und nach heller, wie die Gesichter deutlicher 


The main difference between Christine’s dream and Mariamne’s 
the emphasis the prophetic element the latter. Christine’s 
dream wholly experiential recollection dream, whereas Mari- 
amne’s shows her image actually seen later reality. Signifi- 
cant from the point view dramatic structure the place 
the drama given this dream. comes just before the climactic en- 
trance Herodes upon the scene his wife’s seeming faithlessness. 
the last short “plateau” before the fast moving action the 
climax, adds final touch ominous portent the atmosphere 
inevitably impending doom that has been growing steadily through- 
out the drama. addition, its specifically prophetic nature fulfills 
the requirement milieu and atmosphere, since the drama deals 
with traditional characters set their traditionally biblical set- 
ting. Significantly, Hebbel has the birth Christ foretold later 
dream-like vision recounted Sameas the Pharisee.? 

*Entry number 4188 Hebbel’s “Tagebücher”, also the Werner edi- 
Werke, Zweite Abteilung). 

erhebt 


Bei jedem neuen Schmerz die Stimme lauter, 
Und wenn einhält, prophezeit gar! 


Dann ruft aus, als hätt’ für geheime 
Und wunderbare Dinge viel Augen 
Bekommen, als Wunden zählt, nun sei 

Die Zeit erfüllt und die Krippe lege 

Die Jungfrau-Mutter aus dem Stamme Davids 
diesem heil’gen Augenblick ein Kind, 
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Another prophetic dream related Mariamne during her trial. 
Behind the judges she sees dim visions, the figures her ancestors, 
Judas Makkabäus among them, who had appeared her thrice 
before recent dreams. 


Drei Nächte sah ich sie bereits Traum, 
Nun kommen sie bei Tage auch, und wohl 
Erkenn’ ich, was heisst, dass sich der Reigen 
Der Toten schon für mich geöffnet hat, 

Und dass, was lebt und atmet, mir 


Aside from its function characterization its revelation 
Mariamne’s pride her noble racial lineage, this dream establishes 
the mood the trial scene one ill-omened, relentless doom. 

similar function fulfilled the prophetic dreams the 
“Nibelungen”—Kriemhild’s dream the falcon and her dream 
the falling mountains just prior Siegfried’s murder, and Ute’s 
dream the birds falling from the sky before the departure the 
Burgundians for the trap laid vengeful Kriemhild the court 
the Huns. Hebbel’s use these purely prophetic dreams essen- 
tially the same the Nibelungenlied and needs not con- 
sidered detail here. 

“Maria Magdalene” Klara watches her mother church 
and recalls dream she had dreamt thrice: 

“Da geht sie! Dreimal träumt’ ich, sie läge Sarg, und nun—o die 
boshaften Träume, sie kleiden sich unsere Furcht, unsere Hoffnung 
erschrecken! Ich will mich niemals wieder einen Traum kehren, ich 
will mich über einen guten nicht wieder freuen, damit ich mich über den 
bösen, der ihm folgt, nicht wieder ängstigen brauche! Wie sie fest und 
sicher ausschreitet! Schon ist sie dem Kirchhof nah—wer wohl der erste ist, 
der ihr begegnet? soll nichts bedeuten, nein, ich meine nur—(Erschrocken 
zusammenfahrend) Der Totengräber! hat eben ein Grab gemacht und 
steigt daraus hervor, sie grüsst ihn und blickt lächelnd die düstre Grube 
hinab, nun wirft sie den Blumenstrauss hinunter und tritt die Kirche.” 


One notices especially Klara’s attempt explain away the pos- 
sible prophetic import the dream maintaining that dreams 
are but expression our fears, yet one feels that she rationaliz- 
ing cover her forebodings, especially when she looks see who 


Das Throne stürzen, Tote wecken, Sterne 
Vom Himmel reissen und von Ewigkeit 
Ewigkeit die Welt regieren werde 
“Herodes und Mariamne”, line 2771f. 
*“Herodes und Mariamne”, line 282f. 
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her mother meets first, and her quick disavowal the possible pro- 
phetic importance this first meeting quickly neutralized her 
“aber” and her startled cringing when she sees that the grave 
digger. 

significant note the pains Hebbel took show the part 
superstition plays young girl the lower middle-class. Reason 
tells her that prophetic dream symbols and other superstitions mean 
nothing, and yet when brought face face with them she shudders 
and fears the worst. 

have here very skillful presentation the conflict between 
budding enlightenment and established tradition within the lower 
middle-class Hebbel’s time, conflict upon which the entire drama 
hinges. Thus, coming does early the first act, this dream ful- 
fills two functions—first affords insight into Klara’s character 
and with insight into the character the social scale which 
she part, and secondly anticipates the chain tragedy which 
must inevitably result from the above-mentioned conflict, striking 
chord impending doom which swells into fulfillment the 
climax. 

the dramatic fragment “Mirandola”, Flamina, left her 
beloved Mirandola the care his best friend Gomatzina, relates 
dream her mother: 


Flamina: verlach’ mich nicht, meine Mutter—Ich weiss, ja—ich weiss 
recht gut—Träume sind nichts, aber— Mutter, zürne nicht, 
ich bin ein Mädchen—dass ich mich sehr geneigt fühle— 

Isabella: Träume für Wahrheiten nehmen? 

Flamina: Das nun eben nicht, liebe Mutter—aber— 

Isabella: Nun, Kind? 

Flamina: Dass ich mich sehr oft geneigt fühle, solche verlach’ 
mich nicht—für Warnungszeichen der Gottheit erklären—Und 
liebe Mutter, eben dieser Nacht habe ich einen solchen Traum 
gehabt. Arm Arm, träumt mir, wandelten Mirandola und 
ich einem schönen Thale herum. war der herrlichste Frühlings- 
tag und himmlisch-heiter waren uns’re Seelen gestimmt. umzogen 
plötzlich schwarze Wolken den Himmel, finster und immer finstrer, 
bis zuletzt die dunkelste Nacht uns umgab. Und siehe, umrauschten 
uns kalte Schauer, wie der Athem lang verschlossner Gräber, und 
glühend, wie Feuer, schoss ein Dolch die Brust des Geliebten, dass 
leblos meine Arme sank. Und trat ein wilder Mann, das 
Gesicht von Verzweiflung verzerrt, mir hin, und küsste mich 
schäumend, und rief wüthig: also mein, also doch mein. Und dann 
tanzte wild vor mir herum, und umschlang mich von Zeit 
Zeit, und rief: ewig, ewig mein. Mutter, das war ein Traum—als 
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ich erwachte, bebten mir Mark und Gebein. Und noch immer zischt 
mir die Ohren: das grässliche also doch mein. Mutter, Mutter, 
nie—o, nie sehe ich ihn 


Flamina, like Klara “Maria Magdalena”, hesitates accept 
dream prophecy, but she cannot help fearing the worst. That 
the dream’s prophecy was fulfilled quite evident, even 
though the drama was never completed. (The situation the same 
essentially the Siegfried, Genoveva and Golo relationship, and 
can have but one ending.) The dramatic function this dream the 
same those previously quoted—an anticipation future catas- 
trophe, prepare the listener for the tragic denouement. 

These dreams emphasize the absolute inevitability the tragic 
end. Never does Hebbel surprise his characters with the catastrophe; 
the tragedy inherent the situation which they find themselves 
and the manner which they must inevitably react it. Thus 
Mariamne, Klara, and Flamina (and also Kriemhild, Ute, and Hagen 
the “Nibelungen”) are filled with ominous forebodings, they feel 
the imminence their downfall long before actually happens, and 
yet they are powerless avert since they are caught the tread- 
mill inexorability inherent the dramatic conflict which they 
have become hopelessly enmeshed. Hebbel uses the prophetic dream 
emphasize this absolute inevitability the events follow, and 
creates with that oppressingly ominous atmosphere doom 
much part these dramas. 

Another example this use the prophetic dream occurs 
“Judith”. Judith’s first words the drama concern themselves with 
particularly ominous dream and its interpretation: 


“Was sagst diesem Traum? Ich ging und ging, und mir war’s 
ganz eilig, und doch wusst’ ich nicht, wohin mich’s trieb. Zuweilen stand ich 
still und sann nach; dann war’s mir, als ich eine grosse Siinde beginge; 
‘fort, fort!’ sagt’ ich mir selbst und ging schneller wie zuvor. Plötzlich 
stand ich auf einem hohen Berg, mir schwindelte, dann ward ich stolz, die 
Sonne war mir nah, ich nickte ihr und sah immer hinauf. Mit einmal 
bemerkt’ ich einen Abgrund meinen Fiissen, wenige Schritte von mir, 
dunkel, unabsehlich, voll Rauch und Qualm. Und ich vermochte nicht zuriick- 
zugehen noch stillzustehen, ich taumelte vorwärts; ‘Gott! Gott!’ rief ich 
meiner bin ich!’ tönte aus dem Abgrund herauf, freundlich, 
süss; ich sprang, weiche Arme fingen mich auf, ich glaubte, einem der 
Brust ruhen, den ich nicht sah, und mir ward unsäglich wohl; aber ich 
war schwer, konnte mich nicht halten, ich sank, sank, ich hört’ ihn 
weinen, und wie glühende Tränen träufelte auf meine Wange.” 
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Judith herself interprets this dream prophetically: 


Träume soll man nicht geringachten! Sieh, ich denke mir das 


so. Wenn der Mensch Schlaf liegt, aufgelöst, nicht mehr zusammengehalten 
durch das Bewusstsein seiner selbst, dann verdrängt ein Gefühl der Zukunft 
alle Gedanken und Bilder der Gegenwart, und die Dinge, die kommen sollen, 
gleiten als Schatten durch die Seele, vorbereitend, warnend, tröstend. Daher 
kommt’s, dass uns selten oder nie etwas wahrhaft überrascht, dass wir auf 
das Gute schon lange vorher zuversichtlich hoffen und vor jedem Übel 
unwillkürlich zittern. Oft hab’ ich gedacht, der Mensch wohl auch noch 
kurz vor seinem Tode 


Again have the use dream establish atmosphere and 
prepare for future events tragedy. And yet one also interpret 
this dream from different viewpoint. can just readily taken 
refer the past the future. addition to, and perhaps even 
instead of, referring the coming relations Judith with Holo- 
fernes, might refer the past relations Judith with her late hus- 
band Manasses. one considers the vivid word-picture given 
Judith her frustrated bridal night, one immediately sees how 
the various events may interpreted have been symbolized 
the dream: 


“Wir gingen die Kammer hinein; mir ward doch wieder schwer 
und ängstlich, als ich mich mit Manasses allein befand. Drei Lichter brannten, 
wollte sie auslöschen; ‘lass, lass’, sagte ich bittend; “Närrin!”, sagte 
und wollte mich fassen—da ging eins der Lichter aus, wir bemerkten’s kaum; 
kiisste mich—da erlosch das zweite. schauderte, und ich nach ihm, 
dann lacht’ und sprach: “Das dritte lésch ich selbst’;—‘schnell, schnell’, 
sagte ich, denn iiberlief mich kalt; tat’s. Der Mond schien hell die 
Kammer, ich schliipfte ins Bett, schien mir gerade ins Gesicht. Manasses 
rief: ‘Ich sehe dich deutlich wie Tage’, und kam auf mich zu. Auf 
einmal blieb stehen; war, als die schwarze Erde eine Hand ausge- 
streckt und ihn von unten gepackt hätte. Mir ward’s unheimlich; ‘komm, 
komm!’ rief ich und schämte mich gar nicht, dass ich’s tat. ‘Ich kann 
nicht’, antwortete dumpf und bleiern; ‘ich kann nicht!’ wiederholte noch 
einmal und starrte schrecklich mit weit aufgerissenen Augen mir herüber; 
dann schwankte zum Fenster und sagte wohl zehnmal hintereinander: ‘Ich 
kann nicht!’ Ich fing an, heftig weinen, ich kam mir verunreinigt vor, 
ich hasste und verabscheute mich. gab mir liebe, liebe Worte, ich streckte 
die Arme nach ihm aus, aber statt kommen, begann leise beten. Mein 
Herz hörte auf schlagen, mir war, als ich einfröre meinem Blut; ich 
wühlte mich mich selbst hinein, wie etwas Fremdes, 


one compares the above with Judith’s dream, the possible re- 
lation the two quite plausible. The incident the three lights 


15. 
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and the moonlight may symbolized the sun the dream. 
Manasses approaches ardently—in the dream Judith finds momen- 
tary ecstasy someone’s arms. Manasses suddenly stops, turns 
away, his warmth changes strange coldness, shame engulfs Ju- 
dith—in the dream the arms cannot hold her, she sinks deeper and 
deeper into dark abyss. Tears remorse, pity, and shame follow 
both dream and reality. 

Under this interpretation the dream Judith becomes primarily 
recollection dream with definite experiential basis, the prophetic 
elements are there virtue the prophetic nature the life 
incident itself, not exclusively because the prophetic nature the 
dream such. Thus this dream might interpreted looking for- 
ward and backward the same time. 

With Judith’s dream are introduced the second and most 
prevalent type dream Hebbel’s works, the dream with its origin 
not forces outside the individual, but within the individual him- 
self, his experiences, his wishes, the innermost depths his 
own character. 


III 


dream which has its origin the experiences and desires 
individual might called psychological contrast the prophetic 
type dream. Its poetic use necessity correspondingly differ- 
ent. Since concerns itself with the individual and his makeup, 
lends itself well for characterization, for exposing the subtler traits 
beneath the surface and the hidden motives individual’s action. 
life, the dream becomes the expression the secret desires and 
longings the individual. 

Such dreams Hebbel’s works have two general characteristics 
which some cases may blend, and others exist and them- 
selves. Two elements may distinguished, the experiential element, 
which the dream leads its subject back previous events, and the 
element the wish, which the dreamer’s innermost desires are 
given expression. Generally, the experiential element accompanied 
the element the wish, while the latter often stands alone. 

recollection dream used primarily for expository purposes 
find Margarete’s dream “Genoveva”. learn Margareta’s 
unholy past child murderess through her recounting dream: 


Ich sah ein Kind Traum, ein hiibsches Kind, 
Die Zähne weiss, die Backen rot und rund, 


HEBBEL’S POETIC USE THE DREAM 


Die Augen—nein, die sah ich nicht recht, 
Zwei grosse dicke Tränen standen drin. 

“Zum Engel”, rief es, “war ich dir bestimmt, 
warfst mich den Engel, ei! 
Ein Engel, den der Müllerknecht gemacht 
“Die kalten Fische frassen all mein Fleisch 
Kind, den Fischen kann ich nicht einmal 
Dich rächen, denn ich esse keinen Fisch— 
“Und als der Bach vertrocknete, kam 

Ein magrer Wolf und nagte mein Gebein!” 
Lass nagen, Kind—wie heisst doch? nun, 
Ich gab dir keinen Namen! Dummer Traum! 
Kind, willst bitten für das andre Kind? 

bittest umsonst! Man soll dereinst 
Nicht von mir sagen, dass ich mitleidvoll 
Gewesen gegen fremdes Fleisch und Blut, 
Und gegen dich— 

Ich bin doch schlecht! fällt mir eben ein: 
ich das Magdlein nicht ertränkt, und wir’ 
schön geworden, wie ich’s sah Traum, 

klopfte jetzt vielleicht ein Freiersmann, 
Ein solcher, der das Geld bringt bei der Nacht. 
Lass ruhn die Toten, denn sie ruhen gut. 

nun, wer stört sie? Stören sie doch 


Here the dream, its revelation Margarete’s past, used 
contribute her characterization wicked, grotesque old hag. 

recollection dream with wish elements Agnes Bernauer’s 
dream the simple carefree life her father’s home: 


Nur meinen Träumen geht’s anders her, sonst würd’ ich gewiss stolz! 
kehrt die alte Zeit wieder, ich die Brotkrumen sorgfältig auflesen musste, 
die Boden fielen, und mein Geburtstagsgeschenk meistens darin bestand, 
dass ich nicht gescholten wurde, wenn ich etwas tat, was nicht ganz recht war. 
Noch der letzten Nacht—du mit deiner immer offnen Hand wirst lachen— 
bat ich meinen Vater glühend und stotternd irgendeine Kleinigkeit, und 
sagte, was gewöhnlich sagen pflegte, wenn eine Bitte nicht zweimal 
hören wollte: “Gut, sei. Aber dann kann ich ein halbes Jahr lang keinen 
Tropfen Wein mehr trinken!” Ich war noch recht unwillig auf ihn, als ich 
erwachte, aber nun—Ich hab’ ihn doch wenigstens einmal wiedergesehen 


Agnes, the midst princely splendor Albrecht’s wife, dreams 
her simple past and seems thereby wish secretly for the less 
complex and less ominous surroundings her youth. Aside from its 
function revelation character showing Agnes’ unspoiled 


line 2502f. 
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nature, this dream reminds the reader the great difference between 
the station into which Agnes was born and the one which she has 
now been elevated marriage and serves restate and vivify the 
dramatic conflict inherent this rise station. 

Other dreams Hebbel’s works lack the backward view those 
quoted above; they fall into the category wish-dreams and are 
used primarily revelations character. The most prominent 
these Golo’s dream 


Ein Traum 

Hatt’ mir jener Nacht mein Innerstes 
Enthiillt, wie wohl ein Licht, ins Schlangennest 
Gestellt, den grausen Wiirmerkniul erhellt. 
welch ein Traum! Mir war, als säh ich sie 
Mit aufgeschnittnen Adern vor mir stehn, 
Bleich, totenbleich; ich hatt’ ihr das getan, 
Dieweil sie schlief, sie aber wusst’ nicht; 
Aus allen Adern blutete ich selbst, 

Denn mir, wie ihr, riss ich sie auf; sie sah 
Nur meine Wunden, ihre nur sah ich, 
Mitleidig trat sie auf mich und schloss 
Die Ader, die stärksten sprudelte, 

Mir mit der Hand, ich driickte meinen Mund 
Auf ihren aufgeschlitzten Puls, den Strom 
Des Lebens rückwärts drängend sein Bett. 
Doch, für uns beide war’s spät, sie sank, 
Ich sank mit ihr und sah ihr ins Gesicht 

Und sparte meinen letzten Odemzug, 

Bis sie den letzten Odemzug getan, 


Nun waren Hass und Liebe ausgesöhnt; 
Der Hass fand der Wunde, die schlug, 
Sein süsses Grab; die Liebe, die umsonst 
heilen suchte, was unheilbar war, 
Verging Tränen, und ein höheres 

Gefühl, das alle beide lind vereint, 

Ein uranfänglich-allumfassendes, 

Zog, wie auf Wogen, tief und tiefer mich 
Hinunter die Nacht, man vergisst. 

war mein Traum. Mit Wollust hatt’ ich ihn, 
Mit schaudriger Befriedigung geträumt, 


This dream clearly one wish-fulfillment, and affords in- 
sight into the frustration-whipped, sadistic-masochistic nature 
Golo’s diseased passion for Genoveva. reveals the worst side 
Golo’s inner nature just prior its assumption dominance over 


line 2031f. 
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his actions and the inhuman torture inflicts Genoveva. shows 
remarkably sharp insight into the darker sides human passions 
and almost terrifyingly vivid and penetrating revelation 
character. 

similar use the psychological dream found the short 
fragment, “Hin Leiden unserer Zeit”. Bertram, his soul oppressed 
with heavy guilt, tells his dreams: 


Eine Unendlichkeit dimmert einem Jeden entgegen, der seine Brust 
hinab schauen versteht, eine Unendlichkeit, ganz wahr und wirklich, wie 
die äussere, sichtbare, der wir umhergetrieben werden. Mir träumte, ich 
wäre der erste Mensch, eben die Welt gesetzt, wie ein Hochzeitsgemach, 
ich hatte keine Ahnung von Vorher und Nachher, ich war der einzige bewusste 
Punkt Umkreis der Schöpfung; aber mir war Nichts von der hüpfenden 
Unruhe, die mich Wachen von Stelle Stelle jagt, kein Trieb, mich gegen 
das Weite auszudehnen; ich schloss mich zusammen, wie sich oft unwill- 
kürlich meine Hand schliesst, war wie ein Zurückwachsen den Kern! Ich 
fühlte, dass ich mich bewegen, dass mein Fuss mich dem Blütenbaum, den 
ich der Ferne erblickte, hintragen konnte, aber ich stand still, dann kniete 
ich vor einer Rose nieder und schaute ihren Kelch hinein, dann schloss ich 
die Augen und warf mich Boden. Die Sonne schien auf meine Augen, aber 
ich öffnete sie nicht. Ein lindes Wehen trieb Ströme von Düften mir vorbei, 
aber ich sog sie nicht ein; Thautropfen voll lieblicher Kraft netzten meine 
Lippen, aber ich presste meine Zähne auf einander und versperrte ihnen das 
Thor meines Mundes. Und das Alles geschach nicht aus Trotz, nicht aus 
bangem Vorgefühl irgend einer Zukunft; geschah süssester Wollust, 
war, wie das Sträuben eines Kindes, das die Mutter auf seine eigenen Füsse 
stellen will und das sich ihren Hals hängt, dass sie wieder aufnehmen 
und, der Brust nah’, auf ihren Armen tragen ich erwachte, kam 
das Licht mir recht feindselig vor.” 


This another example wish-dream. Bertram, finding exist- 
ence earth tortuous, yearns for existence within himself, apart 
from all the dividing influences the world, and his dream de- 
rives masochistic delight denying himself even the pastoral favors 
smiling nature order better withdraw into himself. His 
yearning for eternal, passionless, painless existence which there 
would soul but his, which would the entire world, 
world which conflict would eternally absent. Again, the use 
the dream the fragment for characterization. 

Another example, akin Golo’s dream, that “Barbier Zitter- 
lein”. Having jealously guarded his only daughter who had become 
for him substitute for his dead, dearly beloved wife, only see 
her fall love with his journeyman, tortured consuming 
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jealous passion and flees his home become wandering beggar 
plagued tortuous nightmares: 


verlor sich diese Gedanken eine grenzenlose Abgeschiedenheit von 
Allem, was geliebt, gehofft und geglaubt; seine Seele konnte sie nicht er- 
tragen, und fiel einen tiefen, fiberhaften Schlaf. Aber das Bild seiner Toch- 
ter zog ihm marternden Träumen vorüber. sah sie lächeln seinem 
unendlichen Schmerz, sah sie lustwandeln mit Leonhard einem schönen 
Garten, während selbst als verachteter Bettler der Pforte stand; sah 
sie mit ihm, Braut und Bräutigam, zur Kirche wallen, überglücklich und 
höhnisch auf ihn, der sich den Kreis der Zuschauer gedrängt hatte, herabse- 
hend; die Orgel, der Chorgesang verstummte, der Prediger trat vor den Altar, 
wollte die Einsegnungsworte sprechen. sprang selbst, Zitterlein, mit 
einem grässlichen Fluch auf die Braut zu, und zog sein Messer, sie 
ermorden; doch hatte das Messer ungeschickt gezogen und das Heft gegen 
seiner Tochter gekehrt, die Klinge aber der Hand behalten; die Tochter war 
unbeschädigt geblieben, sich selbst hatte den Finger geschnitten. Und 
Leonhard lachte und seine Tochter lachte, das ernste Gesicht des Predigers 
verzog sich zur höllischen Fratze, von der Orgel, vom Chor meckerten hässliche 
Stimmen herüber, seltsam gefärbte Flammen ringelten sich durch die Kirche. 
Aber Zitterlein ergriff mit der linken Hand das Messer, und schrie: ich will 
dich doch tödten, doch 


Here too, Golo’s dream, the element sadism and masoch- 
ism evident. The entire Novelle study character, the 
dream used particularly effective aid revealing the work- 
ings Zitterlein’s madness his subconscious. 

the drama “Julia”, closely akin theme “Barbier Zitter- 
lein”, father has learned accept and love his daughter sub- 
stitute for the wife whom she “killed” birth. When she runs away 
with her lover cannot forgive her for having “killed” for the 
second time the wife whom worshipped his daughter’s image. 
determines have her accepted dead the eyes the world 
his heart, and arranges for her “burial”. And when Julia re- 
turns, refuses recognize her his daughter, completely has 
steeled himself against her with his terrible hate. what ex- 
tremes his hate could drive him shown dream relates 
friend: 


“Über Nacht sah ich sie unter Brennesseln liegen, einen Dolch der Brust, 


und einer stand neben mir—vielleicht warst du’s—und fragte mich: “Bereust 


nichts?” Ich sagte nein! Was hältst von Träumen 


more comic vein have characterizing touch the 


Zitterlein”, VIII 54-55. 
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Novelle “Schnock”. The only inkling the .eader has that Schnock, 
that complete and ultimate personification timidity itself, does 
sometimes yearn assert himself, short passage which 
reveals that sometimes dares call his wife names—in his dreams! 
His wife trying goad him into some show resistance and 
thrown into frenzy fear when recognizes the same names 
she daring him call her having been actually used him 
against her his dreams: 

“Willst bald?” fährt sie auf, und wiederholt: “Zänkische, boshafte 


Wetterhexe, alter, vermaledeiter Brummkater!” Angst ergreift mich; denn das 
sind Redensarten, deren ich mich zuweilen Traum gegen sie 


There then tiny spark self-assertiveness that huge hulk 
subservience, but, Hebbel skillfully shows, can only find ex- 
pression his dreams, which Schnock presumably finds compen- 
sation for the indignities which subjected during his waking 
hours. 

the Novelle “Eine Nacht Jägerhause” two students find 
shelter for the night the attic woodsman whom they suspect 
being murderer. Believing every moment his last, one 
the students finds old ax, and falls asleep with elutched his 
bosom. The next morning recounts the dream had: 


Gelobt sei Gott—sprach Adolf—ich hatte einen hässlichen Traum. Ich 
glaubte schon Italien sein und ging durch einen Wald. sprang ein 
Trupp zerlumpter Gesellen aus dichtem Gebüsch hervor und drang unter 
wildem Geschrei Raub und Mord auf mich ein. Ich, der Todesgefahr, rufe: 
Hackt denn eine Krähe der andern die Augen aus? Ich bin Eures gleichen, 
seht hier den Beweis! Dabei zieh ich den kleinen, biegsamen Dolch, den ich, 
wie weisst, auf der Frankfurter Messe von einem jüdischen Trödler 
gekauft habe. Die Räuber schenken meiner Rede keinen Glauben und lachen 
mich aus. Nun kommt plötzlich auf stattlichem Ross ein zweiter Reisender 
daher, und Einer aus dem Trupp tritt vor mich hin und spricht: bist, was 
wir sind? Gut, wir nehmen Dich unter uns auf, nun geh und mach’ Jenem 
dort Dein Probestück! dem Augenblicke wecktest mich. 


the dream thought occurred Adolf which probably was 
censored consciousness—to induce the alleged murderer down- 
stairs spare them convincing him that they themselves were 
criminals. Again wish dream used reveal secret thoughts be- 
neath the surface consciousness and show how very terrified 


Nacht Jägerhause”, VIII 270. 
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these students must have been with imagined death lurking close. 


The study the above psychological dreams has shown how such 


dreams were used Hebbel aids characterization throwing 
light into their subjects’ subconscious. Through either the element 
recollection the element wish-fulfillment both, Hebbel 
uses the dream contribute the three-dimensionality his 
characterizations. One might classify this descriptive use. 


There however another use the dream several Hebbel’s 


works still considered. 


the epic poem “Mutter und Kind” the rich merchant’s wife 


greets her husband cheerfully one morning. Her usual melancholia 
gone. Her husband asks for explanation this happy change. 
She answers the following: 


Sanft errötend versetzt sie: warst mir wieder gestorben, 
Und sehr ich den Traum auch hasse, weil ein nichts ist, 
Und mich dennoch beängstigt: für diesen könnte ich danken! 
Jetzt kenn’ ich die Oede, jetzt weiss ich 

Was bedeutet, allein weiten Gemächern sitzen, 
Alle Stunden des Tages zählen und doch sich bei keiner 
Sagen dürfen: nun tritt herein, nun prüft die Mienen 
Deines Gesichtes und beut, sobald sie ihm traurig erscheinen, 
Dir die Rechte als Freund, sobald sie ermunternd ihm lächeln 
Dir die Lippe als Gatte! jetzt hab’ ich’s Wahrheit empfunden, 
Nicht aus Grille blos mir eingebildet! D’rum will ich 

Dir allem auch folgen— 


Later the same dream recounted more detail: 


Und die Türe sich schliesst. Denn diese hat sie Traume 
Immer vor sich gehabt und alle Schramme und Ritzen, 

Welche sogar Magdalenen bei’m emsigsten Bohnen entgingen, 
Deutlich sich eingeprägt. sollte kommen und kam nicht, 

Aber statt seiner erschien nach langem ängstlichem Harren, 
Während dass die Minuten vorüber krochen, wie Stunden, 

Schwarz gekleidet der Schneider und fragte mit ernsten Geberden, 
ihr jetzt gefalle, die Trauer wählen, warte 

Draussen, auch schon der Zeichner mit einem Modell dem Denkmal, 
Den sie bestellt, wie ihn selbst, das Werk sei herrlich gerathen, 
Ganz besonders die Büste des Abgeschiedenen, nicht treuer 
Hänge sein Bild der Wand vor ihren eigenen Augen, 

Als sich über dem Grabe zur grössten Zierde des Kirchhofs 
Bald, Eisen gegossen, erheben werde! war sie 

Vor Entsetzen 
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result this dream, the wife finally consents 
resign herself her childlessness and seek solace adopted 
child. Thus the dream becomes the initiator and determining factor 
the action. the familiar “Der Traum, ein Leben” use the 
dream. the dream the individual lives through what might happen 
continues his present ways, and the dream turns out badly 
that upon awakening resolves turn about and prevent the life 
seen his dream from becoming reality. Thus the dream fulfills 
moral function and becomes determining factor the action 
follow. That the case 

Hebbel’s comedy, “Der Diamant”, dream plays even 
greater determining part the action. The king has given his daugh- 
ter priceless jewel which had been presented one his ances- 
tors, according legend, mysterious figure who had prophesied 
that would return and demand back from the last his family. 
The princess knows this legend and she lives agony fore- 
boding that would return and ask the stone her, thereby sealing 
her fate the last his family: 


ich den geheimnisvollen Stein zum erstenmal beriihrte, ging mir, 
wie von ihm ausströmend, ein Todesschauer durch die Seele, und jeder Bluts- 
tropfe, gefrierend und langsamer dahinrollend, liess mich fühlen: bist 
die Letzte deines Stamms! Mir war, als mein Leben, mein Blut einsöge, 
ich verbarg ihn auf meiner Brust und dachte: wird rot aussehen, wenn 
ihn wieder hervorziehst! Wie oft sah ich seitdem Traum die Gestalt vor 
mir stehen, die das Pfand des Glücks stumm und ernst zurückforderte. Vor 
vierzehn Tagen sass ich allein, ohne meine Frauen, einer Gartenlaube, ich 
hielt den Diamanten der Hand, die Sonne sank, funkelte wie ein Auge 
ihrem verdämmernden Scheidestrahl. Ich betrachtete ihn lange und dachte 
den Geist; als ich aufsah, stand der Geist vor mir! Ganz wie Sie ihn 
beschrieben, die ihn der Ahnherr sah. Ein Verstümmelter, ohne Bein, aus 
hohlen Augen blickend, kein Wort, keinen Laut von sich gebend, eine Grauen- 
gestalt, nicht tot, nicht lebendig. Stumm, wie vor mir stand, von Entsetzen 
überwältigt, warf ich ihm den Diamanten zu, bewusstlos, als hätt’ ich ihm mein 
Leben selbst hingeworfen, sank ich zurück, und als ich wieder erwachte, war 


und Kind”, VIII 297-8. 

This dream “Mutter und Kind” shows incidentally keen insight into 
the nature dreams. One notices that the moment death, account the 
manner death, and the bringing the body, are left out altogether. These 
have basis experience. But the incidental arrangements for the funeral 
are described great detail and with prosaic thoroughness. They are matters 
familiar and within the experience and easy visualization everybody— 
the fitting for mourning clothes, the ordering gravestone. master- 
fully constructed dream, psychologically true. 
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spurlos verschwunden. Aber seit jenem Abend ist mir zumut, als wär’ ich 
eigentlich schon tot, und das weiss ich, dass ich bald, sehr bald sein 


The princess faints, and upon regaining consciousness, believes 
she already dead, refuses take food and slowly wastes away 
her waking dream until the peasant Jacob found, the one 
whom she had thrown the stone, and who really very, very far 
from being the mysterious supernatural figure the legend. Thus 
find another case “Der Traum, ein Leben”. The princess 
lives her dream reality, and strong the dream that persons she 
meets the waking state take the form those she meets her 
dream, and she yields completely the requirements the legend, 
becoming indeed the last her race. She lives among 
the spirits the afterworld. The dream becomes life, and she con- 
tinues live until her loved ones succeed penetrating her 
illusions and show her that her dream-world not reality but her 
own imagining. 

Here the dream not only initiates the action, but becomes part 
it. becomes partner one the dramatic conflicts the 
story—the conflict the Princess’ dream-state vs. the striving her 
family and friends break down. the only case Hebbel’s 
dramatic and narrative works which dream plays such large 
role. 

the Novelle “Matteo”, the title-character, who has lived alone 
most his life, has dream upon becoming ill which reveals him 
secret, heretofore unrealized desire. sees his neighbor’s daughter 
the dream: 


war ihm der Gedanke gekommen, sich ihre Liebe 
bewerben, hatte sich kaum gedrungen gefiihlt, hin und wieder ein Wort 
mit ihr reden. Ein wunderbarer Traum, der ihm wihrend seiner Krankheit 
kam, gestaltete Augenblick dies Alles anders. Ihm war, als hätte etwas 
verloren, und wisse selbst nicht, was. Eine ungeheure Angst erfiillte sein Brust, 
Thränen stürzten aus seinen Augen und verzweifelnd eilte durch die Gassen 
der Stadt. Plötzlich trat ihm Felicita entgegen und fragte ihn mit ihrer 
siissen Stimme: “Was suchst Du, Matteo?” “Dich, Dich, Felicita!” rief 
jauchzend aus. ‘So komm’,” sagte sie und sah ihn lächelnd an. wollte sie 
entziickt seine Brust ziehen, sie aber rief: “Folge mir nach!” und schwang 
sich, wie auf Flügeln, zum Himmel empor. “Ach, ich habe keine Flügel!” 
sagte er. “Sehne Dich nur recht nach mir, dann wirst sie bekommen!” 
tröstete, sie ihn und verschwand den goldenen Wolken. Diesen Traum 
träumte Matteo auch noch Wachen fort, nahm sich vor, ihn gleich nach 
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seiner Genesung Felicita erzählen und ihr recht tief die Augen 
sehen.” 


This dream more than wish dream used for the purpose 
aiding the characterization Matteo; actually the initiating 
force the action follow. 

Thus have seen how the dreams “Mutter und Kind”, “Der 
Diamant” and “Matteo” play determining part the unfolding 
the action, they either provide the initial force, “Der Dia- 
mant” they become part the dramatic conflict. 


have seen the different uses which Hebbel put the dream 
his works. each case, the type dream chosen and its func- 
tion the work are closely related. prophetic dream lends itself 
best the creation atmosphere and mood, the psychological 
dream the revelation character. And the use each type 
dream determined the requirements the work whole. 
case does the dream seem out place its character clash with 
the general milieu the work. any event, the existence such 
varied treatments and conceptions the dream his works may 
serve explain the existence many different ideas the na- 
ture dreams, ideas not always consistent with one another, 
Hebbel’s diaries. The diaries are Hebbel’s workshop ideas, and 
from them, plant from seed-bed, was born great extent 
his creative poetic work. 


“Matteo”, VIII 202-3. 
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ZUM AUFBAU DER ROMANE VON 
ADALBERT STIFTER 


WALTER NAUMANN 
McPherson College 


Bücher der Weisheit sind selten der deutschen Literatur. Wenn 
wir Josef Nadlers Teilung folgen, bringen die neuen Stämme des 
Ostens das Interessante, Unterscheidende, Erneuernde hervor. Fried- 
rich Schlegel erscheint uns als der Prototyp. Süden und Westen 
aber können Bücher entstehen, die sich zur Vollendung Gleich- 
gewicht und der Weisheit erheben. Goethes Schriften, oder 
Gottfried Kellers, oder Hofmannsthals, finden wir eine Art Glanz, 
der aus einer vollkommenen Verzahnung, aus einer ruhenden Ab- 
geschlossenheit einem sanften, gleichmässigen Licht hervorgeht. 

Den Eindruck des Leuchtens empfangen wir bereits aus dem 
Titel des ersten, und bis vor nicht langer Zeit fast einzig beachteten, 
Romans von Stifter: Der Nachsommer. Nietzsche zählt ihn den 
fünf deutschen Prosawerken, die gelesen und wiedergelesen wer- 
den der Mühe wert seien. Stifter, 1805 Oberplan Böhmerwald 
geboren, verbrachte dort seine Kindheit, die Jugend Wien, bis 
Jahre 1850 zum Schulinspektor Linz ernannt wurde. starb 
1868. Wenn man den Schatten, den eine solche Bezeichnung auf die 
Persönlichkeit und auf die Kunst vor allem werfen pflegt, vorher 
wegnimmt, kann man sagen, Stifters Genie ist ein pädagogisches. 
Man hat mit Erstaunen bemerkt, dass seine Gestalten sich immer 
einer Atmosphäre vollkommener Gesichertheit bewegen, dass keine 
materielle Sorge sie berührt—eine Voraussetzung, die der tatsäch- 
lichen Lage des Autors gerade entgegengesetzt war. Aber Stifter 
legte keinen Wert auf die Bildung des Charakters durch die Not, 
die man heute gern übertreibt, der Mensch, der wert ist gebildet 
werden, entwickelt sich besten der Harmonie, alle seine 
Kräfte freien Lauf haben. Doch der Freiherr von Risach, wird man 
mir entgegenhalten, kämpft, das werden, was schliesslich 
ist. Mit ihm allerdings treten wir ins Zentrum des Aufbaus des 
‚Nachsommers‘. 

Wenn ein Dichter einem Werk eine Darstellung der Welt, ein 
vollständiges Bild der Wesenszüge der Wirklichkeit, wie sie ihm 
erscheint, geben will, kann sich kaum damit begnügen, alle 
Spiegelungen der Verschiedenheiten der Seelen und Lebenslagen auf 
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eine Person zurückzuführen. Das wären nur Bekenntnisse. kann 
einerseits, auch die Wirklichkeit ausser ihm hereinzunehmen, 
verschiedene Gestalten eine neben der anderen ausführen, ohne einer 
das Übergewicht deren Gesamtheit soll die beabsichtigte 
Darstellung der Wirklichkeit hervorbringen. Auf dieses Verfahren 
hin hat sich der englische Roman entwickelt, der mit dem modernen 
Perspektivismus—,Point Counterpoint‘ von Aldous Huxley ist ein 
vollendetes Beispiel dafiir—eine Art geistigen Materialismus er- 
reicht hat. Der deutsche Entwicklungsroman bewahrt dagegen die 
Person. Die anderen menschlichen Wahrheiten werden hier Neben- 
figuren verkörpert, die, nachdem sie dem Haupthelden ferner 
oder näher stehen, die geringere oder grössere Wichtigkeit anzeigen, 
die der Autor ihnen seiner Weltauffassung zuerkennt. Für Stifter 
gibt zwei Hindernisse gegen ein solches Vorgehen. Erstens ist 
derartig egozentrisch—auch der Held, dessen Taten ich erzähle, ist 
das Ich—dass man neben dem Haupthelden fast niemanden deutlich 
unterscheidet. Jeder Leser weiss, wie blass die Nebenfiguren bei 
Stifter sind. Aber Grunde ist auch der Held blass; und darum 
scheint mir, als sei die erste Begründung nur scheinbar und eine 
Folge der zweiten: nämlich einer Bescheidenheit vor der ausser- 
menschlichen, auf den Menschen einwirkenden Wirklichkeit, einer 
Haltung, die ich fast Unpersönlichkeit nennen möchte. dies 
erklären: Stifters Held entwickelt sich, indem das Wissen der 
konzentrischen Kreise der Wirklichkeitswelt erwirbt. ist von 
Natur gut und gerecht. reift und erweitert sich nur, lernt 
eigentlich nur, wie die griechische Tugend auf dem Lernen basierte. 
Man sieht leicht ein, dass diese Auffassung einem Symbolismus 
der Hauptgestalt führt, der die ausgeprägten Züge unserer ir- 
dischen Individualität verblassen lässt. Eine Welt-Schau wäre damit 
unvollständig. hier abzuhelfen, hat Stifter ‘Nachsommer’ 
zwei Helden geschaffen, die einander entgegenstehen, aber einer 
gewissen Weise der gleiche sind. 

Daraus ensteht eine Harmonie des Aufbaus, die man nicht müde 
wird bewundern. Auf der einen Seite ist der Jüngling, der sich, 
dem Gattungsbegriff gemäss, von der Geburt bis zur Hochzeit ent- 
wickelt. Auf der anderen der alte Freiherr. hat das Ziel der 
Weisheit erreicht, und ist das Ideal, der Lehrer des Fortschritts 
des Jungen, und damit zugleich dessen Gegenbild auf einer anderen 
Altersstufe, das was der Junge selbst einmal werden kann, wenn 
diese Bildung glücklich durchlaufen hat. Beide haben also 
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gleichen Ideal teil. Diesem Ideal wird das wirkliche Leben entgegen- 
gestellt dem Bericht, den der Freiherr Vorabend der Hochzeit 
der jungen Leute von seiner harten und leidenschaftlichen Jugend 
gibt. Hier, mit diesem Leben das inmitten des anderen Lebens er- 
zählt wird, wird die Konzentrierung gegen die lockere Breite ausge- 
wogen: hier ist alles Handlung, knapp und klar berichtet, während 
der Rest des Buches überwiegend aus Gesprächen und kenntnishaften 
Darlegungen besteht. Die Leidenschaft diesem Teil wird der 
Entwicklung entgegengestellt, die dem Ganzen vorherrscht, 
manchmal der nervöse Wille fehlen scheint. Schliesslich wird hier 
das wirkliche Leben des Autors selbst das Gemälde seines Den- 
kens, sein ideales Leben wie gewünscht hätte, eingeführt. 

Der Schneidepunkt der beiden Gestalten, des Freiherrn und des 
Jünglings, ist einer reinster Menschlichkeit, der Gastfreundschaft, 
wo, durch eine falsche Gewittervorhersage, die geringe Handlung 
geknüpft wird. Stifter hat ein unendlich feines Geühl für mensch- 
liche Beziehungen. Auf den seltenen Begegnungen der beiden jungen 
Leute, ihre Liebe sich vorbereitet, überschreitet keiner seine 
eigene Welt, sie verharren, selbst nach der Hochzeit, einer vol- 
lendeten Höflichkeit, die den anderen ehrt. einem Spiegel 
entsprechen ihnen der Freiherr und Mathilde, die sich, nach den 
Leidenschaften und Irrungen der Jugend, die sie getrennt haben, 
Alter wiedergefunden haben und getrennt auf ihren Gütern leben, 
vereint nur durch die Kinder Mathildens, deren Sohn der Freiherr 
erzieht. Eine Unverletzbarkeit der Person spricht sich dieser Auf- 
fassung aus. Trotzdem sind die zwei oder drei Spaziergänge der 
beiden jungen Leute, ihre Gefühle sich entdecken und verbergen, 
sie kühn sind der grössten Demut, wie die Gipfel des Buches. 
Dort kann man sehen, wozu der Stil Stifters voll gezügelter und 
sparsamer Erregung fähig ist. 

Das Buch ist voll unendlicher Beziehungen. Wenn man eine 
Stelle wiederliest, nachdem man das Ganze kennt, tritt man wie 
ein Gewebe ein, dessen Fäden man bei der ersten Lektüre nicht 
bemerkt hatte. Nichts Neues wird hinzugefügt, alles ist vorherbeste- 
hend. Alles wird entwickelt, und der Autor will uns dabei helfen, uns 
selbst bilden. Stifters Gestalten treten vollkommen bereit und 
vollkommen veranlagt die Handlung ein. Wir finden bei ihm die 
grösste Achtung und die grösste Verachtung für die Geschehnisse: 
sie können alles entwickeln und nichts hinzufügen. Allerdings muss 
hier eine Einschränkung gemacht werden. Das Ziel dieser Erziehung 
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ist ein Ziel reiner Menschlichkeit. Nur als ‚humanus‘ wird der 
Mensch berührt, gefördert, vollendet von den Unterweisungen der 
Natur, der Kunst, der Geschichte, des gesellschaftlichen Umgangs. 
Das Wesentlichste, Persönlichste ihm, sein wahres Schicksal, wird 
etwas Unerforschlichem überlassen. Der junge Held des ‚Nachsom- 
mer‘ ist zwar ein Muster eines menschlichen Ideals geworden; aber 
nie ist etwas über seinen Wert gesagt, hat keine Probe bestanden, 
bleibt irgendjemand. Der Freiherr dagegen ist ein Charakter 
geworden. leugnet Stifter nicht, dass das Leben doch nötig ist, 
ein Schicksal hervorgehen lassen. Nur sind die Vorausset- 
zungen dafür derart persönlich, derart über allem stehend, was ein 
Dichter erfinden kann, dass sie diesem Werk voll einer allgemeinen 
Symbolbedeutung nicht berührt werden können. Der Held wird auf 
der Schwelle seines wahren Geschicks verlassen. 

Dieser Auffassung liegt die grösste Achtung vor der Wirklichkeit, 
der gottgeschaffenen Wirklichkeit zugrunde. Der Dichter mischt sich 
nicht hinein, Schicksale gestalten. Nur die historischen Ereignisse 
haben die Gewalt dazu. Bildungsgang des Jünglings nimmt die 
Geschichte die letzte, weil höchste Stufe ein. Der Held als künftiger 
Wissenschaftler ganz allgemeinen unterrichtet sich zuerest der 
Mathematik, nachdem die Stufe der allgemeinen Grundlagen 
zurückgelegt hat. verbringt die Sommer allein auf dem Lande 
und macht sich mit den verschiedenen menschlichen Tätigkeiten, des 
Bauern, der Handwerker, vertraut. Dann wendet sich den Pflan- 
zen, den Mineralen, den Tieren zu. Hier verweilt längsten. 
stellt Untersuchungen über den geologischen Aufbau der Gebirge 
an. Die Geologie und das Zeichnen, dem eine grosse Rolle der 
Ausbildung des Sehens und des Aufnehmens zukommt, machen ihn 
mit Goethe verwandt, doch nicht sehr, wie man heute manchmal 
übertreibt. Die unentrinnbare Gewalt der sich aneinanderfügenden 
kleinsten Dinge geht bei Goethe nicht weit, dass sie den Menschen 
selbst beherrschte. Stifters Gestalten scheinen uns manchmal nicht 
frei sein, sondern den sie umgebenden Elementen ihrer eigenen 
Bildung unterworfen. Doch vielleicht ist dieser Eindruck nur eine 
Folge unserer heutigen Unruhe, die wir die Dinge hineintragen, 
selbst unfähig, von ihnen unseren Ausgangspunkt, unsere Ruhe und 
unser Gesetz nehmen. Überall schreitet der Held Stifters vom 
besonderen greifbaren Gegenstand zum Allgemeinen vor, herrscht 
stets eine Aufstiegsbewegung. Seine Eroberungen gehen von einer 
ganz ruhigen Bereitschaft ohne irgend eine Voreingenommenheit aus; 
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nichts beruflich lernt, drängt nichts, hat Zeit für alles, eine 
gleichmässige Kenntnis wird erworben, wie sich Jahresringe 
einen Baum legen. Die Natur hat ihn dazu gereift, dass seine Augen 
sich für die Menschenwerke öffnen. Literatur und Kunst bilden die 
Oberstufe der Bildung für Stifter, gleichsam die Stufe des menschli- 
chen Umgangs. Sie begleiten Freundschaft und Liebe und helfen, sie 
lenken. Sie stellen den ersten Abschnitt der Einwirkung der Ge- 
schichte auf den Menschen dar, einer Einwirkung, die ihn veredelt 
und ihm seinen Wert verleiht. Die Familie ist der Mittelpunkt des 
sittlichen Lebens; alles ist der Familienzuneigung gegründet, und 
von dort nimmt jede Erhebung ihren Aufschwung. Der zweite Ab- 
schnitt der Einwirkung der Geschichte, der des öffentlichen Lebens, 
erscheint ‚Nachsommer‘ nur mit dem Freiherrn, der Minister 
gewesen und ein vollständiger Charakter geworden ist. Der junge 
Held wird verlassen, bevor die Verwaltung seines Gutes über- 
nimmt—der Bauer entspricht dem Staatsmann einer Parallelset- 
zung, die die Römer erinnern will. Hier fährt ‚Witiko‘ fort. 
‚Witiko‘ ist Stifters zweiter grosser Roman wurde von 1865 
bis 1867 veröffentlicht, der ‘Nachsommer’ 1857. Während der ‘Nach- 
sommer’ das Buch des Mannes ist, dessen schönstes Lebensalter der 
Herbst darstellt, weil die Fehler und Verfehlungen der Jugend 
einem milden Licht vergessen werden, und eine andere Jugend, 
gleich als wäre seine eigene, gemäss der Einsicht eines weisen 
Alters leitet, jene Irrungen vermeiden: ewige ist 
‚Witiko‘ einzig die geistige Heimat des Dichters. ist sein roman- 
tischer Roman, dem Sinne dass hier das Land seiner Träume ist; 
doch zugleich werden darin seine eigensten Überzeugungen fortge- 
führt. Zwischen Goethe und Stifter liegt die Entdeckung des Mit- 
telalters, die Goethe schon selbst mitbegonnen hat. Witiko ist ein 
böhmischer Adliger, der Jahre 1140 sein Vaterland und 
dessen Geschichte eintritt, dort von Stufe Stufe aufzu- 
steigen. Der Roman beginnt mit dem einsamen unbekannten Reiter 
auf seinem grauen Pferd, und endet mit dem Kaiser Friedrich Bar- 
barossa und dem Italienzug von 1158-62. Witiko tritt mit zwanzig 
Jahren die Handlung, seine Bildung ist beendet, wir erfahren 
nichts mehr über seine ganz persönliche Entwicklung. erprobt 
sich nur, erfüllt nur sein Tat-Geschick, durch sein Wirken und 
für die Geschichte Böhmens. stellt die andere Hälfte des Helden 
des ‘Nachsommer’ dar, die alleinige Hälfte des öffentlichen Lebens. 
ist ein Charakter, dem Wert und Achtung zukommen, während 
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persönlich gesehen ungeprägt bleibt. Genau wie der Held des 
‘Nachsommer’ besitzt keine individuellen Züge. Diese Gestalt ist 
symbolisch wie die andere, nicht durch einen algemeinen Symbolis- 
mus wie jene, sondern durch einen speziellen Symbolismus möchte 
ich sagen: der besondere Fall wird duch die dargestellten wahren 
historischen Begebenheiten gebildet, aber ist derart beispielhaft, 
dass sich seiner Bedeutung über den Einzelfall erhebt und 
Symbol des öffentlichen Lebens wird, der höchsten Bestimmung und 
Aufgabe des Menschen. wäre eine Verwegenheit des Autors, einen 
solchen Spieler mit allzu persönlichen Zügen schmücken. 

Witiko hat zwei Tätigkeitsgebieten teil, stetig er- 
weitern. Einerseits ist Herr einer kleinen Besitzung Oberplan, 
der Heimat des Dichters; nach seinen ersten Taten erhält die 
Herrschaft über einen Teil des Waldes verliehen, organisiert sein 
Gebiet, vergrössert es. baut sein Schloss und gründet eine Fami- 
lie. ‘Die Waldrose blüht die Geschicke Böhmens hinein’. Denn 
auf der anderen Seite ist ein Glied des böhmischen Adels. hilft 
dem Herzog seine Feinde besiegen, begleitet ihn, der König geworden 
ist, auf die Reichstage des Kaisers, auf den italienischen Zug; mit 
ihm erwirbt Ruhm, die höchste Zierde des öffentlichen Lebens. 
Seinem Mässigungsgrundsatz treu übertreibt der Dichter die Lauf- 
bahn seines Helden nicht. Witiko bleibt einer unter mehreren. Stifter 
glaubt die Kollektivität, den Föderalismus der Geschichte. Viel- 
leicht ist dies einer der Gründe, warum ihn das Mittelalter anzieht, 
jeder seinen eigenen Platz einem geordneten Ganzen ausfüllt. 
Diese Überzeugung wird Stil des Buches deutlich. Die Handlung 
wird vorangetrieben durch die gemeinsamen Beratungen, sowohl der 
Leute von Oberplan, als des Adels von Böhmen, alle gleich sind, 
jeder das Wort ergreift und der beste Grund siegreich bleibt. 
‚Denn die Worte sind mächtig, dass sie alles bewegen, gleichwie 
das feste Recht der Taten die Menschheit gestaltet.’ Das feste Recht 
der Taten liegt dem zweiten Stilmittel, das ‚Witiko‘ auszeichnet, 
zugrunde. Wir bemerken eine Art epischer Wiederholungen, die 
keine Formeln für Menschen sind, wie bei Homer zum Beispiel. 
sind feststehende Formeln für Geschehnisse. Manche Ereignisse wer- 
den fünf oder sechs Mal erzählt, sind gleichsam Leit-Fäden, sie 
lenken die Aufmerksamkeit immer wieder auf die wirkliche und 
ideenmässige Grundlage der Erzählung. der eingehenden Be- 
schreibung von Fest und Prunk ist ein Einfluss des Stils der ‚Nibelun- 
gen‘ erkennbar, obwohl schon die fast kleinliche Genauigkeit seiner 
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Vorstellungskraft den Autor diese Richtung treibt. hört niemals 
auf, Ordung schaffen; denn die blinden Ereignisse und Menschen 
bringen immer wieder Unordnung und Unruhe hervor, die einige 
wenige wieder zurechtrücken müssen. Alles was dem Dichter 
Herzen liegt und was ‚Nachsommer‘ aus dem Aufbau hervor- 
leuchtet, ist hier ein engeres Gebiet zurückgezogen, ist den 
Stil, die einzelnen Sätze gelegt. Man muss das Buch lesen, die 
Aufmerksamkeit auf den langsamen schweren Fall der Worte, 
weniger auf die Handlung als auf das weite Reich hinter den Sätzen 
gerichtet. ‚Und wenn tun strebst, was die Dinge fordern, 
wäre gut, wenn alle wüssten, was die Dinge fordern, und wenn alle 
täten, was die Dinge fordern; denn dann täten sie den Willen 
Gottes.‘ ‚Und wer weiss, nicht eine bessere Tat ist, wenn wir 
hier dieses Tuch zum Dienste der Kirche sticken oder auch nur zum 
weichen Fusstritte eines Greises, als wenn wir Herzogtümer erober- 
ten oder zertrümmerten.‘ Und Sylvester, der nach der Wahl des 
unrechtmässigen Thronfolgers sein Amt als Bischof von Prag nieder- 
gelegt hat, sagt Witiko: ‚Nenne mich nicht einen heiligen Vater, 
wäre wie Hohn und Spott; ich bin meinen Werken ein gebrech- 
licher Mensch, ich konnte die Worte nicht finden, jene Versammlung 
bewegen, und kann meine Klosterbrüder nicht leiten, sie lieben 
mich und folgen mir nicht. Die Gemüse gedeihen leidlich, wenn ich 
sie begiesse und ihnen die gehörige Erde gebe. Ich bin nicht einmal 
ein rechter Gärtner für den folgsamen Kohl und die gelben 
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Discussions college language teachers concerning their subject 
the curriculum have, recent years, usually been devoted dis- 
covering for themselves and attempting make articulate for others 
objectives and values language instruction. The fundamental pur- 
pose such discussions has been, the main, check the growing 
coolness both administrators and public foreign language study 
and thus prevent the lifting language requirements and the 
subsequent decrease enrollments. 

But these formal expressions seldom reached administrators 
the general public and contributed little nothing toward brighten- 
ing the vocational horizon for the language teacher. Even they 
had been more successful reaching their intended audience, they 
would still have been ineffectual far their primary purpose 
was concerned because they were not based adequate analysis 
the situation. 

the first place, attributing the decreasing curriculum promi- 
nence modern languages administrative ignorance prejudice, 
have been confusing symptoms with causes, forgetting that ad- 
ministrators not make trends, they merely indicate them. Admin- 
istrative attitude very largely influenced outside factors, 
chiefly public temper. 

the second place, maintaining defensive attitude and 
trying convince the general public the value language work 
through more less “apologetic” academic discussions—or even, 
for that matter, through various forms entertainment—we have 
shown not only ignorance social psychology, but serious mis- 
understanding modern conditions and the modern college. Ignor- 
ing Goethe’s dictum “resignation without apathy,” have been 
content with querulous passivity. Decrying the temper the times, 
have not thought rather understand and adjust ourselves 
it. have forgotten that real security can gotten neither 
whining nor exhortation. 


Given before the Metropolitan Chapter the A.A.T.G. March, 1940, 
part symposium German the junior high school, senior high school, 
and college curriculum. 
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Therefore, confidently and rightly assuming the potential value 
foreign language work civilizing force modern society, let 
for change analyze the present college scene order initiate 
plan for insuring the future stability foreign language enroll- 
ments. 

Colleges are primarily institutions “higher” education and 
only secondarily and incidentally promoters “culture.” This fact 
must accepted any teaching body that wishes survive, for 
has been and remains the major determinant collegiate policy, 
brief historical survey will show. 

From earliest times most students came the schools and uni- 
versities primarily for vocational reasons. They came equip 
themselves for career; teaching, preaching, becoming adminis- 
trators for church state. Colleges were professional schools, and 
the fact that such subjects philosophy and rhetoric were once the 
backbone the curriculum merely indicates the vocational demands 
the eras which these subjects were dominant. 

The American college accepted the classical curriculum with 
some modifications. long the majority students registered 
were either earnest candidates for the “genteel” professions well- 
to-do young men getting their “finishing school” touches, there was 
little antagonism such inflexible and, the main, pertinent 
course study. 

soon students began come greater numbers, reflecting 
more diverse aims, there developed discrepancy between curric- 
ulum and vocational demands. The colleges, always conservative, 
then labeled “cultural” certain subjects like philosophy and the 
classics, which had once been taught for their practical values, and 
from time time grudgingly made such vocational concessions 
were forced upon them. They succeeded, however, retaining 
certain number these non-vocational courses required courses, 
giving this “cultural” precipitate aura distinction that was 
withheld from the more “profane” subjects. 

time further concessions and adjustments were demanded, 
that the required cultural courses not only steadily diminished 
number but even changed character. Thus, the classics were aban- 
doned formal requirements favor history, vernacular litera- 
ture, and the more “progressive” modern foreign languages. The 
requirement philosophy was reduced most colleges until there 
was none all practically none, i.e. one year, for which psy- 
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chology, economics, sociology political might substi- 
tuted. have today reached the stage when such subjects 
history, mathematies and modern foreign languages are before the 
tribunal social scrutiny. 

This trend curriculum development permits two observations: 
(1) The curriculum, like every part the social organism, sub- 
ject the laws evolution. (2) The changes are not determined 
arbitrarily administrators but shaped essentially vocational 
and social demands. 

For college language teachers the implication obvious. Formal 
language requirements—a type measure that artificially preserved 
the strength philosophy and the classics beyond the peak-point 
their vocational utility—will ultimately abolished, leaving the 
modern foreign languages unprotected the original liberal arts, 
which they themselves helped dislodge. 

This does not mean that modern languages eventually 
reduced position comparative insignificance. Since “man lives 
not bread alone,” the so-called cultural courses will always re- 
main important even though not required part the curriculum, 
especially for that increasing proportion collegiate clientele eager 
for the refinements denied them their home environment. More- 
over, modern foreign languages need not the way the older 
cultural subjects, since they have the natural advantage wider 
and more contemporary appeal than most the other courses 
the “Arts” group. The ultimate gravity the situation depends 
almost entirely upon language teachers themselves, upon the speed 
with which they can anticipate and adjust future that will 
longer automatically deliver students “guaranteed for two years.” 
Dismay not yet warranted, but neither confidence without intel- 
ligent planning. 

This planning, insure the future stability language 
enrollments, must recognize that college curriculum trends are 
the direction the dissolution formal requirements. highly 
probable that the college tomorrow the student’s freedom 
choice will limited only subsequent professional school 
vocational requirements. Sooner later all departments will 
forced into laissez-faire competition, foretaste which many 
language teachers have already begun experience. 

The situation complicated, moreover, the fact that the col- 
lege the future will compelled modify its standards radically, 
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partly because the economic plight most collegiate institutions 
and partly because the mounting percentage mediocrity the 
reservoir student material. Thus colleges will forced admit 
and retain ever greater number average and lower than aver- 
age (as compared with the present) students and correspondingly 
smaller percentage good gifted ones. 

This transformation the college from institution higher 
learning for the select few has been under way for some time, find- 
ing its first formal expression the junior college movement. 
most colleges proper, however, the adjustment the tendency has 
been both stupid and dishonest. Instructors have paper preserved 
courses and requirements reminiscent another day, while fact 
ignoring necessary course standards because expediency, prac- 
tice that humiliating for the teacher unjust the 
student. 

Such practises are particularly unfortunate the case lan- 
guage work. With the exception passing grade and credit for 
graduation the student gets little permanent value. Furthermore, 
the average student, respect and desire for language studies can 
not emerge and develop under such circumstances, and, because 
the high pseudo-standards subject that essentially “luxury” 
course for him, will certainly not advocate language studies. 

Obviously, continuation such mal-practises will get language 
teachers literally nowhere. the question logically arises: “What 
specific adjustments must made?” The answer fairly simple 
borne mind that students will eagerly patronize those non- 
vocational courses that contribute most their sense personal 
security. Courses that have the prestige “cultural” content and 
are the same time intelligible and satisfying will preserve their 
power attraction even under ruthless laissez-faire competition. 
Moreover, language teachers must realize that the increasingly wide- 
spread practise giving grades which, most cases longer have 
much absolute significance, not only clear indication the 
need for reform but tacit acknowledgment even the part 
conservatives the necessity effecting closer harmony between 
student and subject. 

initiate universal reform that will effective and captivat- 
ing, the first and most important adjustment all must the 
matter staff attitude. The language instructor can not continue 
disguise his intolerance real language reform petulantly 
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complaining the inferiority student material. must become 
genuinely and graciously concerned with individual student prob- 
lems. must willing and ready give students what they 
need and can learn rather than what conveniently has hand 
haughtily deigns offer. must realize that can not attract 
students contributing their sense inferiority futility. 

Having reconciled himself distinet and sincere ideals service, 
the language teacher must pay greater amount attention 
individual differences, subject more sharply defined than 
language work. the same time must make the work flexible and 
more obviously realistic than has been. The resultant courses will 
have not only attractive subject matter, but organized 
and taught insure satisfactory achievement without in- 
ordinate amount outside preparation, especially since the majority 
students will, increasing numbers, necessity spending 
greater proportion their time and energy “bread and butter” 
subjects. 

achieve these new and, the student, more appealing lan- 
guage work conditions, new teaching techniques will have 
devised, and sound old ones substantially revised meet new situa- 
tions. Procedure will have become much less lumbering than is. 
generally valid prescription can recommended. Method is, 
after all, the man, and success method comes only after courageous 
individual experimentation and hard work. should noted, how- 
ever, that the language work the future must provide for much 
greater degree active participation the part every student 
than has heretofore been the case. The old classroom organization 
will have give way the supervised study laboratory, which does 
not preclude oral written group activity. There will have 
marked increase the use the still scorned visual vocabulary 
texts, particularly the early stages both class and collateral 
reading and wherever reading drill stresses sentence structure. 

The development these new techniques—and they must de- 
veloped—will take time. possible, however, revise imme- 
diately the language curriculum itself. The following brief scheme 
outlines college German curriculum that could, believe, stand 
the stress laissez-faire competition. designed not only 
attractive, but have practical well cultural value. 
“practical” refer not much value after the language has been 
studied immediate value, i.e. help the student other sub- 
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jects through correlation. Correlation, furthermore, here does not 
mean vague discipline transfers but actual aid. Those students, for 
example, who have read Paul Ernst’s Der Schatz Morgenbrotstal 
will never forget the Thirty Years War and will experience new 
conception history because they have lived the language class. 

The work the first year must continue, course, stress 
grammar and simple reading. The increasing appearance appeal- 
ing grammars and stimulating readers will greatly aid the alert and 
resourceful teacher popularize the course without jeopardizing 
mythical standards now enjoyed. The burdensome, unpleasant and 
puzzling work should, far possible, done class, reserving 
the more interesting and stimulating material for home activity, 
principle that should, incidentally, effect all courses. 

The work second year should take the form sort 
reading laboratory which the student experiments with different 
styles and the various problems connected with them. This the 
most difficult all language courses teach successfully and will 
require the most careful organization and administration. There can 
continuance the common practise commanding day after 
day: “Please read German and then translate!” The work must 
varied: light collateral readings, dictionary work (distinguishing 
die Vorgänge—as occurring the text—from der Vorgänger the 
bescheiden—adjective text—from bescheiden, verb 
dictionary, etc.), idiom analysis (discussion why auf dem Land 
but der Stadt—cultural analysis here), troublesome words and 
constructions, etc. Fully half the period should spent super- 
vised preparation with constant individual attention the teacher. 

The third year should have more variety than provided for 
now. The literature course should pleasant reading course.* 
addition, students should permitted conversation and com- 
position course this level. 

The most radical departure will come the fourth year courses. 
These must cease mere formal courses and become excursions 
into literature, explorations the truest sense the word, proce- 
dure and subject matter determined always the interest, experi- 
ence and ability the group enrolled. 

The honors course, course the history literature limited 
the best students, would provide the more formal undergraduate 


Cf. the writer’s “Streamlining College German,” GERMAN QUARTERLY, vol. 
XII, No. November 1939. 
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training that prospective teachers and few other exceptional stu- 
dents would need desire. 

summation: College language people have the past enjoyed 
the artificial protection language requirements. These protective 
measures are being lifted, and behooves the modern foreign lan- 
guage groups read the handwriting the wall and anticipate the 
new era realistically facing the situation and making the neces- 
sary adjustments, remembering that only such “luxury” courses will 
remain any number the college tomorrow are given 
competent, sympathetic individuals who are willing and able 
adjust the work the level the student. cost Henry Ford sev- 
eral million dollars learn that what you have sell must more 
obviously attractive than what your competitor has sell you 
would keep your volume business. will cost modern language 
teachers curriculum prominence that can never regained they 
not soon begin adjust the future observing the funda- 
mental maxim laissez-faire competition: you wish sell suc- 
cessfully you must have product that can stand competition 
the open market. 
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THE PLACE SPEAKING AND WRITING 
READING COURSES 
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article discussion some teaching problems they arise 
where several college semesters modern foreign language are 
obligatory continuation three years high-school preparation 
its equivalent. Since the courses are required all students, two 
considerations are particularly important: first, the basic teaching 
objective must such that all students are easily convinced its 
desirability; and second, setting this basic objective and 
choosing the methods attainment, special attention must given 
the fact that students with little linguistic interests and often 
with small linguistic aptitude comprise large part the enroll- 
ment. these two factors are carefully weighed, there can little 
doubt that the basic objective for teaching modern foreign lan- 
guage prescribed subject must reading ability. The limita- 
tions other language activities, such speaking and writing, 
main goals are too obvious: not want train interpreters, 
waiters international hotels, secretaries for correspondence with 
foreign countries, business representatives abroad. should 
set our primary aim the acquainting the student. with the cul- 
tural tradition foreign country with its present-day civiliza- 
tion, could surely attain much more efficiently reading and 
discussing good translations, using books written English 
such subjects the geography, history and institutions 
foreign country. Ability read the original material written 
the foreign tongue therefore remains the only reasonable objective. 
This does not mean that reading becomes end itself, without 
regard content. teach our students read foreign language 
because are convinced, and constantly try convince them, 
the great intellectual values and the practical usefulness the 
contents expressed it. The selection the material used must 
justify this conviction every detail, beginning with the elementary 
level. 

acknowledge that the acquisition the skill read ac- 
curately foreign language the primary objective language 
instruction, not exclude course supplementary activities, 
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among which the teaching Kulturkunde deserves important 
place. 

Reading the primary aim will also fulfill the second condition, 
which that also suited for students with little linguistic apti- 
tude. Among all aspects learning foreign language, reading 
the only one within the reach this group. must last recog- 
nize the differences skill required for reading the one hand, 
and writing and speaking the other. “Psychologically, there 
much difference between the skills that determine mastery read- 
ing foreign language and those that make for ability speak 
there between the skills mastering two different languages. 
Recognition printed words and ability extract the thought from 
the page are very different from recalling proper auditory images 
words and producing them vocally sequence that adequately 
expresses the The daily practice language teacher 
confirms this every respect: each class there are students who 
can read even complicated material fairly well, but for whom free 
speaking consisting more than few simple sentences torture. 
There justification therefore, for using the ability speak 
write the foreign tongue measure for evaluating the stu- 
dent, reading the objective. Over-emphasis speaking also 
neglects the problem extremely visual-minded students, who are 
not infrequent.? 

accept reading the principal aim foreign language in- 
struction prescribed subjeet, what place then has speaking and 
writing such courses? The functions both are very important, 
though they will differ from those they had the old “direct meth- 
od.” Speaking the foreign language will longer serve the usual 
means for checking the understanding the texts read. the pur- 
pose intensive reading guide the student the mastery 
increasingly difficult material, then the average student able 
answer the foreign tongue only elementary content questions, 
which are not sufficient for intensive study the text; tries 
answer more complicated questions, the effort choose the right 
words and apply the proper grammatical and syntactical rules 
naturally distracts him from the content under discussion; the neces- 
sary corrections the teacher lead further away from the subject 


Klapper Editor’s Introduction, xiv, Cole, Modern 
Foreign Languages and Their Teaching; New York, 1931. 
Peter Hagboldt, Language Learning, Chicago, 1935, 
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matter. The proper method checking reading comprehension 
therefore detailed content questions, preferably German, 
answered English. This avoids translation from the foreign idiom 
and concentration the foreign grammar, and insures fullest em- 
phasis the most important subject reading course, the content 
read. The possible objection this method that the use the 
mother tongue hindrance direct comprehension the foreign 
idiom. This objection is, however, based the illusion that stu- 
dent, when meeting new problems (and intensive reading material 
should offer such problems), able comprehend the text directly; 
reality, the mere fact that has look new words, the mean- 
ing which given English, interrupts the process direct 
comprehension. Only after student has met new construction and 
new expressions several times and has understood them the terms 
his own idiom, has the time come for direct comprehension the 
foreign 

foreign language instruction, however, limits itself exclusively 
reading for comprehension, does not provide for those lin- 
guistically interested and capable students who desire speak the 
language, and does very little make the linguistic impressions 
longlasting. The justification for requiring foreign language the 
assumption, that the contents expressed are such importance 
that the student should able have direct access them long 
after and independently the actual instruction the language; 
his reading ability should become permanent. This conviction 
expressed many colleges prescribing reading examination 
the senior year. This possible only when the student has thoroughly 
assimilated the most important items sentence structure and 
morphology and large stock frequently occurring words. The 
reading-for-comprehension method alone cannot this. The average 
student may have looked word several dozen times, but this 
does not guarantee that will recognize the next time.* Special 
efforts must made concentrate the student’s attention such 
features the material read deserve permanent retention. The 
average student cannot remember toto the vocabulary has met 
during semester’s reading; any teacher who believes the stu- 


*To the illusion early direct comprehension cf. Peter Hagboldt, o.c. 
119 ff. 

this and the following also Hagboldt o.c. ff.: attention and 
concentration. 
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dent’s fault does not retain should try the experiment 
himself with new language. 

But even the memorizing all new words were possible, 
not even desirable. The average text contains great many words 
which occur rarely, and are only incidental the main content, 
that their retention would useless memory burden. the opin- 
ion the writer the value the various word frequency counts 
and standard vocabularies lies their having attracted general 
attention this problem, but they have not solved it. can never 
solved permanent standardized way. Practice will easily 
enough guide the teacher choosing permanent vocabulary. Until 
has acquired that practice, however, will useful analyze 
few commonly used texts regard word frequency and compare 
results with those the A.A.T.G. list and Purin’s compilation. The 
surest way distinguishing important from unimportant word mate- 
rial is, however, the text read. each page are found number 
phrases and words which are essential for conveying the meaning, 
and the subject matter significant enough, will prop- 
erly selected, probably these expressions will useful also for future 
reading. They need not always elementary nature; the word 
material emphasized must keeping with the level instruc- 
tion. his content questions the teacher stresses the important 
aspects the text; the student answers English and then reads 
the German phrase which the basis for it. Since the questions 
not always follow the order the content and since less significant 
parts the text are not covered, the student must thoroughly 
familiar with the German material. this way his German vocabu- 
lary increases even answers first English. While for the 
good students merely quoting the German phrase would sufficient, 
both steps are necessary for the weaker ones. Thus perfect under- 
standing even difficult passages insured for all students. Trans- 
lation completely avoided, since the student does not match 
native word with foreign one, but native thought unit, pas- 
sage, with foreign thought unit, verbal structure which may 
differ greatly detail from the native one. The most important 
expressions these key sentences are then underlined the text.— 
Other methods selecting important material are questions like 
these: Which expressions best characterize this person, this condi- 
tion, this action? Some remarks about the etymology these words 
this time are desirable, since they help make the impression 
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more vivid; they should not absent even advanced classes. 
regular part the assignment then prepare summary Ger- 
man the text, which has been thoroughly discussed English, 
using the underlined words guides. The student expected 
have prepared his oral summary well that can produce 
fluently and can write the blackboard without the help the 
book notes. Some students are assigned write special topics 
the blackboard, while the others discuss them with books closed. 
Then the whole class reads, corrects and evaluates the compositions 
content, style, and choice words. Thus the word material 
which deserves special attention transformed from the passive 
the active stage; the chances for lasting retention have been im- 
proved. Though statistics about this have been made, experience 
shows that students who conscientiously work their summaries 
have better reading vocabulary than those neglecting this oral and 
written practice. 

Composition and oral work this kind has the additional ad- 
vantage continually impressing the students the most common 
patterns sentence structure and morphology, thus greatly aiding 
retention for the future and developing “Sprachgefiihl.” This latter 
can only attained, however, the instructor insists correct- 
ness. 

The simplification the function composition and oral work 
results considerable improvement quality. The vocabulary 
and the constructions are more elaborate, the grammar much more 
correct where composition has thus been systematically prepared. 
The students who are linguistically interested grasp the opportunity 
for self-expression the foreign language with eagerness and 
much more than the outline has suggested. Since the whole class 
judges the composition, competition soon develops among the best 
students. The good students have accumulated after few semesters 
large active vocabulary which they can use the weaker 
ones have least been helped this method retain useful 
reading vocabulary. 

objection which might raised this method that 
repetition material which has already been used. But exactly 
the element repetition which makes these exercises useful. Psy- 
chology has taught that repetition primary importance 
learning, and this particularly true foreign language. From the 
point view the student these exercises are not mere repetition, 
because they call for the application new skills (cf. note 1). 


SPEAKING AND WRITING READING COURSES 


The more advanced the level, the more can, course, ex- 
pected the students the active use vocabulary and the less 
preparation necessary for the composition; the procedures out- 
lined above will find their application intermediate 
classes. But even advanced classes the prescribed level, speak- 
ing and writing should remain instruments rather than aims 
themselves, and they should never become the sole measure ac- 
complishment. Wherever English necessary for the understanding 
difficult text the whole class, should used without hesita- 
tion; accurate reading greater value for the student than ability 
speaking combined with imperfect understanding the mate- 
rial read. Only elective courses with its selected students should 
the use the foreign idiom the classroom language the rule. 


NATURE DROSTE-HÜLSHOFF’S POETRY 


Dora Soldner 
Wheaton College 


interest note where different critics place Annette von 
Droste-Hülshoff with relation literary movements. Accordingly 
find her quite commonly associated with the Later Romanticists, 
more rarely with the Early Realists; and among those authors, who 
treat her more intimately, find her associated with the poets 
echoing Romanticism, more closely with the Poets Provincial- 
ism (1820-1840). She must, course, always associated with 
the “Sängerinnen” for her Parnassus the “Parnassa” even 
must ascribe her virile mind. 

Meyer his Die Deutsche Literatur des neunzehnten 
Jahrhunderts pigeonholes her best when her under the 
caption “Das individuelle Moment,” for she one the most in- 
dependent poets her century, and can listed with Post- 
Romanticism, which classification best illustrated her treatment 
nature. 

Annette von Droste-Hülshoff (1797-1848) was born old 
Catholie family the ancestral castle Hülshof near Münster, 
Westphalia, where she spent large part her lonely and isolated 
life. She was frail and infirm body, but had rugged mind. She 
said have sought the lonely, have given herself over dreams, 
and have absented herself from the circle friends into the ex- 
panse nature, which must have been the media for her intimate 
sensitive nature-pietures her poetry, and possibly also the source 
certain moods, when nature becomes brother sister 
when she communes with the dead. 

But her life was not all dream. She studied botany, zoology, 
and geology, from which she gained intimate and exact knowledge 
nature, and she learned Latin and mathematics along with her 
brothers, which study added her intellectual strength. She had 
rather choice circle friends. She learned know Wilhelm Grimm 
and collected for him “Märchen” Westphalia and also “Volks- 
lieder” for Uhland. She came contact with August Wilhelm 
Schlegel, Simrock, Kerner and Schwab the castle Meersburg 
Lake Constance, and knew other lesser writers who became her 
critics. Although outwardly her life seems unruffled, are told she 
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had her early “Liebeskummer” and “Glaubensnöte,” the latter being 
the origin her Lieder. 
Annette’s poetry characterized detailed nature-painting and 

vigorous realism, times impressionistic, but always individual. 
Possibly her type was first again felt the impressionism 
Lilieneron, one her admirers, and some his followers. The 
group poems, Heidebilder, are the best examples her treatment 
nature. Her native Westphalia was her favorite theme and its 
heath and moor receive fine expression. Die Lerche might en- 
titled Nature’s Morning’s Awakening. The break day de- 
scribed the fine personification: 

Und schlummertrunken hebt aus Purpurdecken 

Ihr Haupt die Sonne; das Aetherbecken 

Taucht sie die Stirn, man sieht nicht genau, 

Licht sie zünde, oder trink’ Blau. 


And now the sun sends her rays upon the heath and with this the 
messenger the day, the lark, awakes with her call nature, 
which the poet depiets original strokes personification. First 
comes the awakening the creatures, whose abode the plant 
sphere, and then Kapelle des florbefliigelt Volk.” These 
stanzas are not mere play words; Annette finds the suitable 
tone and instrument for each creature, and now comes the call 
those insects not gifted music play their part and with their 
response the herald, the lark, retires. Morning has glided into day. 

Die Jagd have these figures introducing the environ- 


ment: 

Die Luft hat schlafen sich gelegt, 

Behaglich das Moos gestreckt, 

Nur eine Wolke träumt mitunter 

blasen Horizont hinunter, 

Dort, das Tannicht überm Wall 

Die dunkeln Candelaber streckt. 
Into this quiet, where one hears the buzz fly the spiderweb, the 
fall berry leaf and the stir beetle the grass, comes 
the ery the chase; the pack hounds come and our attention 
centered the fox realistically and now the herd 
cattle come through the thicket; not single detail omitted the 
description this herd. The purpose nature-painting, the hunt 
secondary. 

The Weiher-Zyklus could entitled The Pond’s Still Bosom. 

The first poem, Der Weiher, charming pieture pond and 
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shows the poet’s fine sensitiveness nature. this cycle poems 
the reader sees, hears and feels, and senses the absolute quiet, the 
peaceful. Das Schilf the slumber song and very effectively con- 
tinues the “Friede” idea with which Der Weiher ends. the sun’s 
rays become piercing and the atmosphere sultry, Die Linde does her 
part. the poem Die Wasserfäden the “Wassernest” figure, the 
entwining the hair weed expressed the previous poem, Die 
Linde, developed; and the rare flower attracts Die Kinder Ufer, 
who desire and would wade in, but the pond’s bosom not 
disturbed, “Ich geh’, ich gehe schon—Ich gehe nicht; Grunde ist 
ein Gesicht und die Sonne sticht.” The reeds, the trees, and the hair 
weed are introduced speaking. The whole has the effect kind 
“Insichzufriedensein” nature. 

Emil Ermatinger has pointed out how the mother instinct 
Annette shown this cycle poems. (Die deutsche Lyrik seit 
Herder. Band III. Von Realismus bis zur Gegenwart.) Die Wasser- 
fäden poem has the caressing tone mother and the figures point 
mother’s love, but does not become symbol. Another poet 
might have used the pond background and worked the rare 
Trifolium which blossoms for such short time, into symbol 
life. 

Lenau’s Schilflieder reflect the poet’s own soul, his mood, which 
grew out love affair. human experience related nature’s 
garb. His Schilflieder are not wrought from the bosom nature it- 
self Annette’s poems are. Lenau’s “Weltschmerz” creeps into 
his poetry, but Annette’s poems reveal nothing her hopeless love 
for Levin Schiicking, the Westphalian novelist. Instead minor 
strains, this friendship brought her poetic talent fruition. 

Liliencron’s Heidebilder are series pictures the heath 
the changing seasons, with kind coda introduction 
and conclusion. They are realistic landscape pictures. The poem 
announcing the storm, which begins with the midday sun brooding 
over the heath savors strongly Annette’s art, and lines like these 
might ascribed her: 


Die Mittagssonne briitet auf der Heide, 
Siiden droht ein schwarzer Ring. 


Ermattet ruhn der Hirt und seine Schafe, 
die Ente träumt Binsenkraut, 

die Ringelnatter sonnt trägen Schlafe 
unregbar ihre Tigerhaut. 
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But the lines depicting winter the reader feels break, and 
would seem the poet alludes symbol life, whether 
the changes life’s fate winter season, other than old age, 
coming into human life. not the intimate treatment Annette, 
not nature for nature’s sake. 

Martin Greif presents tender nature pictures, but very con- 
centrated manner, Mittagsstille, Vor der Ernte, and Abend 
Tal. Some poems Börries Freiherr von Miinchhausen, pupil 
Liliencron, also savor Annette’s art. strings sense-impressions 
string” his lyric, Herbstmorgen. His poem, Die 
Kiefer, has the gray heath-fog atmosphere and intimate im- 
pressionistic picture but rises into symbol. 

Agnes Miegel, who depicts the East Prussian landscape, can 
compared with Annette her nature descriptions, especially the 
poems Herbst, and Spätnachmittag. Heimkehr tender picture but 
takes symbolic turn. 

The poem, “Es verrieselt, verraucht,” not commonly found 
our anthologies also typical example Droste’s realistic 
miniature-painting. (Gesammelte Schriften, Erster Teil, Ausgabe 
von Schiicking, 90.) the picture the heath after the rain, 
word and sound picture which only Droste could sketch. 

the poem entitled Feuer, one the Elemente-zyklus, the 
poet succeeds giving absolute picture night few short 
lines. 

Die Vogelhiitte, relating incident her own life, Annette 
humors nature, the rain cloud becomes “die alte Wassertonne,” the 
rainfall “Bindefäden,” which she wittily applies her own poetic art. 

The well known poem, Das Haus der Heide, gives the impres- 
sion idyllic home picture, one impression following the other. 
Soon there change; here romantic fantasy enters, when the 
poet’s own native heath suggests her picture the birth 
Christ, after the style the early masters. Yet the comparisons 
drawn between the artist’s painting and the heath home reveal the 
poet’s nature temperament throughout. 

Die Mergelgrube the first five stanzas present the scene 
marlstone pit, which forms the background for Annette’s reveling 
kind “Geistertraum,” observing rock formations. The follow- 
ing are typical lines: 


Und mir Füssen hört ich leises Knirren 
Ein Rütteln, ein Gebrödel und ein Schwirren. 
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war der Totenkäfer, der Sarg 

eben eine frische Leiche barg; 

Ihr Fuss, ihr Flügelchen empor 
Zeigt eine Wespe mir von dieser Welt. 


When she snatched out her dream, she sees the sheep graze 
the “Heidenwall” and above her the shepherd knitting sock and 
singing song, “langsam aus der Kehle, schiebt den Gesang 
das Garngesträhle.” With this shepherd she would share her geo- 
logical ideas, which cannot comprehend. 

interesting note that the poet sees definite colors 
the stones, blue, yellow and red, “als zur Gant, Natur die Trödel- 
bude aufgeschlagen hätte.” Her poetry the main lacks distinet 
and contrasting colors. Die Steppe she speaks the yellow ocean, 
“des Meeres Wellen gefärbt mit gelber Lauge.” She never has 
colorful sea. Later she says Die Mergelgrube “Vor mir, mich, 
der graue Mergel nur.” The general aspect gray but when the 
spade pushed down there are colors, possibly the compact 
deposit. “Wer den Dichter will verstehn, muss Dichters Lande 
geh’n.” Annette’s shortsightedness may have had something 
with some her aspects nature. She was extremely shortsighted 
and one her critics has pointed out, that this accounts for verb 
effects like “wimmeln, verschimmern” and the like, while another 
ascribes feminine instinct. 

Instinkt does not belong the Heidebilder but interest 
note that here Annette occupied botany and zoology. She 
alone out nature, round about her the grass, above her bird 
and her feet her faithful dog. Then thoughts come her, she 
says, whether healthy pathological she does not know, and her 
reflections plant life and animal instinct follow. 

Die Krähen the first few stanzas present nature background 
and create the mood. After lines like these: 

Der blasse Aether siecht; 
Ein Ruhen rings, und Schweigen, 
Nur der Diine steigen 


Zwei Fichten diirr ergraut 
Wie trauernde Grabe. 


one prepared for any mysterious phenomena. Here old crow 
begins relate the battle “Loener Bruch.” 

Das Hirtenfeuer are the dark moorland with “das rieseln- 
Rohr, das tropfende Mühlrad, die Sumpfe kauernde Unke, der 
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ins Gras duckende Egel, die zuckende Kröte, die festerrollende 
Schlange sonnigen Hange,” one her typical moor pietures into 
which the “Hirtfeuer” looms, somewhat mysterious but the human 
element enters. There phantom. 

this category Heidebilder may well add from the Letzte 
Gaben group the poems Mondesaufgang, Grase, and Durchwachte 
Nacht. Mondesaufgang not pieture Droste’s Westphalia, 
whether was written while she was the castle Meersburg 
Lake Constance not reflection the scenery there. 
characteristic Annette’s “Sichhinaussehnen” ascribed her 
critic but has also something “Insichhineinsehen” such 
term may used, also the case Grase, the reflective and 
the personal element strongly felt. Mondesnacht another example 
detail-painting. The time just before the moon rises savors the 
subdued characteristic Droste and good example her 
choice verbals suggesting the subdued, appealing both the optic 
and the accoustic sense, “schwamm, verschimmerte, rieselte, däm- 
merte, summte, glimmend, taumelten, schwanken, verzittert, flüstern, 
Gemurmel.” And when the moon has risen there still subdued 
verb effect, “zucken, lächeln, blinken, flimmern” could only the 
case the moonlight. note that before the moon rises, 


Die Bergeshäupter standen hart und nah, 
Ein düstern Richterkreis. 


And after the moon has risen, “wurde aus den Richtern sanfte 
Greise,” striking nature-metaphors. The moon gives indefinite 
and subdued effect would the Romanticist, yet except 
the personal reflections this poem, recording light and 
sound effects quite true natural phenomena. 

The first six lines Grase truly “nature-siesta,” then 
the mood changes and personal reminiscences follow. The second 
stanza kind communion with the dead, the next expresses the 
fleetness time nature similes, and the poem ends with the 
thought that one may dream past happiness and friends. 

has been pointed out that Meyer his poem Nacht- 
geräusche crowds into eleven lines what Droste describes minutest 
detail almost hundred lines Durchwachte Nacht. skillful 
formal manner Meyer suggests the sounds the night few 
concrete examples that flood the ears the sleepless, climaxing 
“ungewisse Geisterlaute,” and has achieved the effect. 
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Droste wakes through the whole night and her characteristic 
detailed manner lets catch glimpse the sunset, next the rising 
fog, the lord the starless night, and then the “murren, wimmeln, 
schliipfen” both plant and animal. The elements are depicted 
interchangeably with the spookiness the room itself, even the 
blood coursing her veins. impressionistic; one picture follows 
another, depicting the hours the night. 

Das öde Haus the picture deserted forester’s home, 
which nature has now truly taken possession. Everything enumer- 
ated from the arbor now grown over with wild shoots, the wild 
growing hedge, some remaining flowering plants, the moss the 
roof, the bell-shaped mushrooms growing over the ashes the old 
hearth, the insects and birds characteristically described. The 
house and its description suggest nothing the uncanny. the last 
stanza shudder comes over the poet when she imagines hearing 
the dead forester whistling the forest. 

The poem entitled Der Abend, written heroic verse form and 
ascribed Annette’s poetic talent twelve years age, might 
also cited for nature descriptions. The lines describing the garden 
and also the friendly field with its rustling grain can but remind 
one lines Goethe’s Hermann und Dorothea, where the mother 
makes her way through the garden out into the field search 
her son. The thought and procedure the poem, however, remind 
Schiller. 

treating the subject nature Droste’s poetry, one cannot over- 
look the ballad-poems, many which are very indicative that 
earthy phenomenal mysteriousness, the so-called “episch-erdige.” 
Der Knabe Moor mirrors the terror the moor reflected the 
imaginings school boy crossing his way home. The phantom 
nature. The smoke hovers over the heath; this caused the 
burning the surface the moor make arable. The well- 
known folklore figures come the boy’s mind: such the peat- 
digger, who sold his master’s peat, Spinstress Lenore, who spun 
Sundays and now suffers for after death, and the faithless fiddler 
who stole his fellow-musician’s fee the wedding. These all reflect 
the local superstitions learn from Droste’s Bilder aus West- 
phalen. Der Heidemann not the well-known ghost but 
simply the fog that hangs over the heath the fall and spring 
the year. series impressions the Westphalian heath. 
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Also Der Schlosself the elf dissolves nature, “am Ende scheinen’s 
Wasserlinsen.” 

some the Zeitbilder, for example Die Verbannten and 
Mein Beruf, the poet uses nature framework for her thoughts. 
For Droste nature may create the mood but she does not use nature 
mood not absolute necessity with her. 

the longer narrative poems, Das Hospiz auf dem grossen St. 
Bernhard and Des Arztes Vermächtnis the use nature largely 
descriptive, interwoven with the narrative and forming kind 
introductory nature picture. Der Spiritus Familiares des Rosstäusch- 
ers has nature the subject mysterious background. 

seems stepping forbidden ground look into the 
Geistliche Lieder for Annette’s use nature and similes. Possibly 
Annette had not wrought her spiritual conflicts with ultimate 
achievement peace into this group poems, would not have 
the clear cut nature lyrics, and the result might have been mixture 
nature with personal, indefinite moods dissolving views. But 
happily she draws distinction between the two. casual perusal 
shows that those religious lyrics written for special day, kind 
ritual tone are quite void nature. But also here find charac- 
teristic words and phrases, ich weiss, dass ich Moor (=Un- 
glaube) versinken werde” more typical, 


Wir miissen suchen unsern Weg 
Heiderauch ein armer Hauf. 


Also her favorite verb “rieselt” she speaks the passing 
the old year, occurs: 
Ein Stiindchen noch, das letzte heut, 


Und stäubend rieselt sein Grab, 
Was einstens war lebend’ge Zeit. 


one instance she speaks God’s mild eye peering through every 
flower, but generally the beauties nature are expression 
God’s love. Der Morgen she creates the nature atmosphere the 
first four lines and Der Abend have figure like this: 


Zum Blumenkuss sich biickt 
Der Tau auf leisen Socken. 


Aside from her early poems allegorical phantastic type, 
Annette realistic and presents clear objective picture nature, 
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although her field limited. common usage nature milieu, 
which forms the background and creates the mood into which 
woven the epic-lyric. times she appears revel the dynamic 
nature, sort all-encompassing force, frequently dissolving 
natural phenomenon. But whether the plastic the 
“episch-erdige” boldly original. Intimate detailed nature-paint- 
ing, may use this term, her province 
and lies her fame. Her very heart beats with nature; she 
veritably buried and sense with her. Her “red soil” never 
becomes symbol; for Eichendorf the forest becomes symbol 
the fatherland, veritable green forest freedom. Whether 
the rare personification the sunrise Die Lerche the descrip- 
tion the environment Die Jagd there something plastic about 
it, making appeal real conception. quite different from 
the effect Eichendorf’s Mondnacht: 


war als hätt’ der Himmel Dass sie Blütenschimmer 
Die Erde still geküsst, Nun von ihm träumen müsst, 


which highly poetical and beautifully romantic, but the concept 
one forms lies entirely the imagination. Annette has dreaming, 
tittering and caressing violets, pallid moonlight reveries. 
the violet were native her the heath and moor, she would 
probably have depicted objectively Goethe, “Gebiickt sich 
und unbekannt.” 

Annette’s treatment nature best shows that she was little con- 
scious Romanticism, and ascribe her Romanticism, 
would have speak her the fifth wheel the movement, use 
part the poet’s own expression with relation herself 
family circles, who, being the the family, spoke 
herself “das fiinfte Wagenrad.” She was always daughter 
the red soil” true “Bei und Lande auf dem Land.” 


NEUES AUS DEUTSCHLAND 


(Die Notizen unter diesem Titel sind für längere Zeit nicht erschienen. 
Der Grund ist klar: für den Lehrer wissenswerte, objektive Angaben über 
Einrichtungen und Verhältnisse werden der Presse eines kriegführenden 
Landes durch Tagesnachrichten und Propaganda verdrängt. folgenden ist 
ein Versuch gemacht, aus den Zeitungen von September und Oktober einiges 
zusammenzustellen, was unsere Interessenwelt berührt.) 

Hitlerjugend und Schule. wird schrittweise daran weitergearbeitet, die 
Erziehung der Jugend von der Schule auf die Parteiorganisation übertragen. 
Der Jugendführer soll hauptamtlich angestellt werden und bleibt diesem 
Beruf vom 23. bis zum 35. Lebensjahr, dann ein Amt des Staates oder 
der Partei Ein systematischer Plan für die Partei-Jugendarbeit 
ist aufgestellt, nach dem die Kinder z.B. auf Wanderfahrten und Lager- 
gruppen mit Jahren durch die engere Heimat, mit Jahren über das 
ganze Reichsgebiet, mit Jahren ins Ausland geschickt werden. 

Berufswahl. Der Reichsjugendführer hat einen „Tagesbefehl zur Berufs- 
wahl“ herausgegeben, nach dem die Entscheidung, welchen Beruf der 
Jugendliche eintritt, noch den Eltern überlassen wird. Die Jugendführer der 
Partei sollen aber die Jugendlichen beeinflussen, nicht „Modeberufe“, sondern 
„staatspolitisch wichtige wählen. Als solche werden genannt: 
Landwirtschaft, Bergbau, Bauhandwerk, soziale Frauenberufe, Gross- und Ein- 
zelhandel „und vor allem 

Evakuierung der Berliner Schuljugend. Sie ist auf Kinder bis zum 14. 
Lebensjahr beschränkt und wurde zuerst für einzelne, die Verwandte oder 
Freunde ausserhalb haben, durchgeführt, unter der Kontrolle der Partei. Jetzt 
zieht man vor, Schulklassen gemeinsam verschicken, begleitet von ihrem 
Lehrer und Hitlerjugendführer. 

Deutsche Sprachpropaganda Jugoslawien. Die Regierung hat die Eröff- 
nung von vier deutschen höheren Schulen (deutsche Auslandsschulen) gestat- 
tet. allen höheren Schulen des Landes ist Deutsch als erste Pflicht-Fremd- 
sprache die Stelle von Französisch getreten. Italienisch ist die zweite 
Fremdsprache; einem Teil der Schulen darf man, statt Italienisch, Fran- 
zösisch oder Englisch lernen. 

Vom Theaterleben. Ein Wochenspielplan von Berlin und von elf grösseren 
Theatern des Westens bringt folgende Klassiker: Wie euch gefällt, Tasso, 
Wallenstein, Maria Stuart, Prinz von Homburg, Die Freier (Eichendorff), 
Agnes Bernauer; von Hauptmann Florian Geyer und Fuhrmann Henschel, 
von Shaw Die Heilige Johanna. Neue Stücke, von Schwänken abgesehen, sind 
nicht zahlreich. Ein Erfolg war Korngiebels Der Egoist, ein Schauspiel über 
das Problem der Künstlerehe. 

Film. Die folgenden Klassiker der amerikanischen Schullektüre sind neuer- 
dings verfilmt worden: Das Fräulein von Barnhelm (mit breiter Ausführung 
der Vorgeschichte Thüringen), Kleider machen Leute (mit dem Komiker 
Heinz Rühmann als Strapinski) und als Kinderfilme die Grimmschen Märchen 


Der Hase und der Igel, Der Froschkönig und Rumpelstilzchen. 


ANNUAL MEETING THE AMERICAN ASSOCIATION 
TEACHERS GERMAN 
HOTEL STATLER, BOSTON, MASSACHUSETTS, 
DECEMBER 29, 1940 


THE MEETING was called order the President the Association, 
Professor Ernst Feise, o’clock. 

After the Treasurer and Business Manager the Association, 
Professor Günther Keil, had presented his report, previously 
the moved the adoption the Executive Committee’s 
recommendations follows: 

carry out during the coming year plan outlining steps 
that should taken increase the membership our Association. 
The plan had been devised Professors Gaede, Keil, and Man- 
kiewiez and contains the following suggestions: 


The March issue THE GERMAN QUARTERLY devoted mainly 
promotional efforts securing new subscribers and members not only among 
our colleagues but also among persons interested our aims. sufficiently 
large number copies the QUARTERLY printed give each 
chapter enough copies for distribution. 

Each chapter asked prepare special meeting early March, 
which all teachers German and other interested persons are invited, 
for the purpose membership drive. 

suggested that the agenda for this special meeting March include 
the following: 

How can German instruction furthered your State? 

what respect can the A.A.T.G. such assistance your chapter? 

How can the individual teacher helped? 

What type articles Tue GERMAN QUARTERLY—methodology, peda- 
gogy, grammar, literature, general language, you think are most 
advantageous further our cause? 

List teachers who are not yet members A.A.T.G. are procured 
officers the chapters. These lists are sent the Secretary and 
the Business Manager the national body. (The Secretary was appointed 
the Executive Committee act Chairman this Membership 
Committee, with the privilege choosing two other members.) these 
promotional efforts are successful, THE GERMAN QUARTERLY can con- 
siderably enlarged and longer articles may published separate issues. 

The secretaries the local chapters are asked send brief report 
the outcome this special meeting the managing editor the QUARTERLY 
April the latest that summary may printed the May issue. 


aco 


The plan was discussed Messrs. Busse, Funke, Reinsch, Hauch, 


*See 54. 
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Mankiewiez, von Grueningen, Roeseler and Miss Geiger. Professor 
Reinsch suggested that, addition the steps proposed this 
Werbeaktion, the Executive Committee should undertake wide 
distribution seemed feasible Dean Doyle’s “Language Leaflets” 
(now ten number) and Professor Zeydel’s booklet, “Foreign 
Languages School and Life,” published the National Education 
Association No. 117 the “Personal Growth Leaflet” series. 

The motion was then put vote and carried unanimously. 

II. That the Executive Committee empowered take ap- 
propriate action concerning contribution requested the National 
Commission Cooperative Curriculum Planning Publication 
volume containing the reports nineteen national organizations 
subject-matter teachers, including modern foreign languages. The 
motion was carried. 

III. That the Executive Committee empowered take appro- 
priate action concerning contribution requested Dean Doyle’s 
Committee for the publication further Leaflets,” re- 
printing those that are demand. Motion carried. 

IV. That our Association endorse resolution drafted the 
Modern Foreign Language Association the Middle States and 
Maryland which reads: 


The American Youth Commission has sponsored pamphlet entitled 
“What the High Schools Ought Teach” prepared committee con- 
sisting three professors education Teachers College, Columbia 
University, two other professors education, three city superintendents 
public schools, one high school principal, and the director industrial 
institute; and 

This report deals cursory fashion with what calls the “conven- 
tional subjects,” devoting “criticism” English, Mathematics, Foreign 
Languages, History, and Natural Sciences slightly over two pages 
thirty-six page pamphlet, and including among what discusses “vicious 
aspects the ninth grade” English Composition, Algebra, Foreign Lan- 
guages, and now therefore 

Resolved, That this Association protests the exclusion from membership 
committee preparing report issued under the sponsorship body 
such national importance the American Youth Commission and devoted 
“What the High Schools Ought Teach,” any but professors edu- 
cation and educational administrators, and particularly protests the omis- 
sion any representatives the general public, parents, industry and 
labor, business and professional life, the intellectual leadership this 
country, and finally any representatives the so-called “traditional 
subjects,” English, Mathematics, Foreign Languages, History, and Na- 
tural Sciences; and further 
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Resolved, That this Association protests the persistent efforts few educa- 
tional leaders, commissions, professors education, and educational ad- 
ministrators, decry the teaching “exact and exacting” studies, mathe- 
matics and science, history and English and foreign languages, all 
which contribute understanding the world which live and the 
same time help provide knowledge and skill vital any program 
national defense, 


That our Association extend hearty congratulations Pro- 
fessor Hohlfeld his seventy-fifth anniversary and that 
elected Honorary Member our organization. 

The motion was unanimously carried rising vote. 

During recess, Dr. Herbert Schueler New York played one 
the records the A.A.T.G. series which has prepared and explained 
the usefulness these records classroom teaching well for 
German student clubs and for radio broadcasts. vote thanks was 
given him the Association. 

the afternoon business meeting number matters discussed 
the morning meeting were acted upon: 

was moved Professor Hauch that our organization en- 
dorse the resolution adopted the Middle States and Maryland 
Association and that our Executive Committee draw our own reso- 

Professor Barnstorff, Chairman the Committee for the Re- 
vision Constitution, presented the suggestions that Committee 
concerning the changes that seemed desirable the constitution and 
the by-laws. During the discussion several additional changes were 
suggested and the Committee was authorized incorporate them 
its final report, which, according our constitution, will printed 
the GERMAN QUARTERLY least two months prior the time 
which final action taken for the by-laws and least one month 
advance for amendments the constitution. 

Professor Reinsch, Chairman the Ballot Committee read the 
results the membership vote. One hundred and sixty ballots had 
been cast and the following officers the Association were declared 
elected: 

President—John Hess, Ohio University, Athens, Ohio. 
First Vice-President—L. Price, University California, Berkeley, Calif. 
Second Vice-President—Miss Anna Meyer, Central High School, Binghamton, 

N.Y. 

Third Vice-President—Mr. Arnold Ortmann, Lafayette Junior High School, 
Baltimore, Md. 


of 
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Secretary—Charles Purin, University Wisconsin, Milwaukee, Wis. 
Executive Council: 

Until Hahn, Oneida Central High School, Oneida, N.Y. 

Until 1944—Henry Nordmeyer, University Michigan, Ann Arbor, Mich.; 
Max Diez, Bryn Mawr College, Bryn Mawr, Pa. 


Professor Bell, Chairman the Nominating Committee, an- 
nounced that the Presidency had become vacant because the resig- 
nation the nominee, Professor John Hess Ohio University, 
who declared his inability serve for reasons weight. Mr. Bell 
moved, therefore, that the Nominating Committee instructed 
issue mail new nominations, one for the Presidency and two for 
the First Vice-Presidency. The motion was carried. 
Professor Hauch, Chairman the Resolutions Committee, moved 
that the thanks the Association extended the officers the 
organization, the various committees who had co-operated 
making the meeting success, and the students Harvard Uni- 
versity and Radcliffe College for the evening’s entertainment.—The 
motion was carried. 
The meeting was then adjourned, followed reception and the 
usual annual dinner. 
And now the meat the sandwich: The Program Committee 
consisting Messrs. Walz, Pope and Miss Ott, had provided for four 
speakers follows: 
Topic: “Methods Presenting Grammar.” Meno Spann, State 
University Iowa. 

Topic: “Kulturkunde bei der Darbietung sprichwörtlicher 
Redensarten.” Thiele, City College New York. 

Topic: “Fremdsprachen Rahmen der nationalen Erzie- 
hung.” Robert Ulich, Graduate School Education, 
Harvard University. 

Topic: “Basic German Clark University.” Bosshard, 
Clark University, Worcester, Mass. 

Each the papers was thoroughly discussed, with widely diver- 
gent opinions expressed some the theses proposed the speak- 
ers.? well attended dinner and delightful entertainment followed 
this annual meeting the A.A.T.G. 

Secretary 


not printed full, synopsis these papers will appear the 
March issue the GERMAN QUARTERLY. 


THE FIFTY-SEVENTH ANNUAL MEETING 
THE MODERN LANGUAGE ASSOCIATION 
AMERICA 


Boston, Mass., DECEMBER 26-28, 1940 


The six well selected papers varied interest from widely diver- 
gent fields, offered the Germanic Section, represented six different 
points attack, the comparative, the typological, the orientational, 
the stylistic, the detective, and the descriptive, thus constituting 
ideal program for the purpose. But the virtues the section are very 
far from providing guiding principles for the group meetings. Their 
programs should not dissolve into string papers held together 
the title the group only. Perhaps should have more than one 
Section meeting; but should also make serious attempt com- 
bine into Arbeitsgemeinschaften, however arduous the task for the 
officers the group. 

The separation the papers and the discussion proved most 
unfortunate; the latter was lukewarm and lost vivacity and im- 
mediacy, especially since some members who should have been among 
the active constituents the group, walked out soon the reading 
papers was over. The contributions, course, varied weight; 
very few were mishaps (rehash poor mastery the 
good ones could characterized reinterpretations revaluations, 
one outstanding investigation. Since the accepted limit that 
minutes, most speakers used the fitting technique developing 
the idea and pointing its application the works concerned. 
could observed that under these conditions the most enjoyable 
paper excels through extreme condensation: the discriminating ap- 
preciate the acuteness its scholarship and the skill its presenta- 
tion, the others are given chance the discussion add un- 
necessary introduction and superfluous ending. The interlude 
meandering loquacity furnishes comic relief stimulating irritation 
according the temperament the listeners. maxim re- 
membered seems this, that too long paper not really shortened 
accelerated presentation, for spite its chronometric gain 
hastens the pulse and leaves tired and breathless clogs our 
brains. 

The general addresses were noteworthy, the dinner was well worth 
its price, and the speeches (Mr. Howard Mumford Jones substituting 
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for the sick Mr. Kittredge) were commendable for their sanity and 
international and humanistic idealism, especially when compared 
with the reported trends some other societies. Harvard and Rad- 
cliffe contributed delightful musical entertainment and the Faber 
Faur collection the Germanic Museum much appreciated at- 
traction. 

Comparative Literature was well represented Group (Anglo- 
American Literary Relations) and the enjoyable dinner meeting 
the Y.W.C.A., where Committee “to correlate American-German 
studies,” headed Mr. Zucker, supplied thorough-going outline 
for comprehensive investigation. 

Looking over the official Program, the reviewer cannot help won- 
dering whether the recurrence the same names various commit- 
tees would not better avoided through central steering com- 
mittee and whether the younger generation should not loaded 
with heavier responsibility. spite relapse into the older sys- 
tem overly rich and undietetic fare, the general level scholar- 
ship was well sustained. 

The Johns Hopkins University FEISE 


TREASURER’S ANNUAL REPORT 
Year ending December 19, 1940 


Balance December 16, 1939: 


Account Corn Exchange Bank Trust Co. .............. 766.78 
Statement Receipts: 
Library subscriptions T.G.Q. 219.90 
Members-at-Large dues 456.50 
641.12 
83.46 
Royalties, Min. Standard German Vocabulary ........... 16.60 
Interest (Reserve Fund) 9.80 
Statement Disbursements: 
$1,336.36 
Stationery, Postage, Telephone 117.33 
150.00 
Cooperative Curriculum Planning 10.00 
Nat’l. Fed. Modern Language Teachers ............... 10.00 
Modern Language Association America .............. 10.00 
Actual Balance, December 19, 1940 


Submitted 


$3,716.59 


$2,331.74 


$1,384.85 


GÜNTHER Treasurer 


HAVE examined the Treasurer’s accounts and certify that his report 
shows the true and correct condition the finances the American 
Association Teachers German for the year ending December 


19, 1940. 
December 25, 1940. 


HERBERT 


University Pennsylvania 


OFFICERS CHAPTERS, A.A.T.G. 1940-1941 


BOSTON 
President: Prof. Heinrich Morant Bosshard, Clark Univ., Worcester, Mass. 
Vice-President: Mr. Eric Hartmann, Milton Academy, Milton, Mass. 
Secretary-Treasurer: Miss Helen Kapff, 140 Marlborough St., Boston, 
Mass. 


CENTRAL NEW YORK 
President: Dr. Otto Liedke, Hamilton College, Clinton, N.Y. 
Vice-President: Miss Marguerite Williams, Utica Free Academy, Utica, N.Y. 
Secretary: Miss Dolly Hofmann, Blodgett Vocational H.S., Syracuse, N.Y. 
Treasurer: Dr. Karl König, Colgate Univ., Hamilton, N.Y. 

CHICAGO 
President: Mrs. Dorothea Davis, Chicago Teachers Coll., Chicago, Ill. 
Vice-President: Mr. Gustav Mietke, Austin High School, Chicago, 
Secretary: Dr. Raymond Spahn, Maine Jr. Coll., Park Ridge, Ill. 
Treasurer: Dr. Karola Geiger, Paul University, Chicago, Ill. 

FINGER LAKES 
President: Mr. Oswald Laubenstein, Ithaca H.S., Ithaca, N.Y. 


Secretary: Miss Anna Meyer, Central H.S., Binghamton, 
Treasurer: Mrs. Clara Munson, Elmira Free Academy, Elmira, N.Y. 


HUDSON VALLEY 
President: Prof. Ruth Hofrichter, Vassar Coll., Poughkeepsie, N.Y. 
Vice-President: Mrs. Norma Stengel, Callicoon HS., Callicoon, N.Y. 
Secretary: Miss Helen Ott, Albany H.S., Albany, N.Y. 
Treasurer: Miss Corinne Rosebrook, Emma Willard School, Troy, N.Y. 
Director: Prof. George Danton, Union Coll., Schenectady, N.Y. 
ILLINOIS 
President: Miss Mary Louise Strong, Illinois Coll., Jacksonville, Ill. 
Secretary-Treasurer: Mr. Gilbert Kettelkamp, University Urbana, 
LONG ISLAND 
President: Dr. William Colwell, Brompton Rd., Garden City, N.Y. 
Vice-President: Mr. John Ringwald, Valley Stream Central H.S., Valley 
Stream, N.Y. 


Secretary-Treasurer: Miss Gertrude Gunther, Oceanside Oceanside, 
N.Y. 


METROPOLITAN 


President: Dr. Harold Lenz, Queens Coll., Flushing, 
Vice-President: Mr. Carl Brands, William Dickinson Jersey City, 
NJ. 
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Secretary: Miss Anna Rosenstein, Grover Cleveland Brooklyn, N.Y. 
Acting Secretary: Miss Helene Schnabel, 611 180th St., New York, N.Y. 
Treasurer: Miss Frieda Talmey, Theodore Roosevelt H.S., New York, N.Y. 


METROPOLITAN, JUNIOR AUXILIARY 
President: Mr. Paul Weigand, New York Univ., New York, N.Y. 
Vice-President: Mr. David Weiss, Bronx Science, New York, N.Y. 
Secretary-Treasurer: Miss Rosabelle Teitler, 2265 Morris Ave., New York, 
MICHIGAN 
President: Prof. Harold Basilius, Wayne Univ., Detroit, Mich. 
Vice-President: Miss Hilda Horny, Fordson Union Coll., Dearborn, Mich. 
Secretary-Treasurer: Dr. Werner Striedieck, Univ. Michigan, Ann 
Arbor, Mich. 


MINNESOTA 
President: Miss Emma Marie Birkmaier, Edison H.S., Minneapolis, Minn. 
Vice-President: Prof. Alan Holske, Univ. Minnesota, Minneapolis, Minn. 
Secretary-Treasurer: Miss Marguerite Bruncke, Monroe HS., St. Paul, 
Minn. 


NEW JERSEY 
President: Dr. Albert van Eerden, Princeton Univ., Princeton, NJ. 
Vice-President: Miss Stella Deinish, Ferris HS., Jersey City, 
Secretary: Miss Katherine Cassell, Grover Cleveland Junior H.S., Eliza- 
beth, NJ. 
Treasurer: Dr. Johannes Nabholz, Rutgers University, New Brunswick, NJ. 


OHIO 
President: Dr. Reinhold Nordsieck, Ohio State Univ., Columbus, Ohio 
Vice-President: Prof. John Hess, Ohio Univ., Athens, Ohio. 
Secretary: Prof. Larwill, Kenyon Coll., Gambier, Ohio. 
Treasurer: Mr. John Sinnema, Baldwin-Wallace Coll., Berea, Ohio. 


ROCHESTER 
President: Miss Adelaide Biesenbach, Madison Rochester, N.Y. 
Vice-President: Miss Martha Betz, East H.S., Rochester, N.Y. 
Secretary: Miss Agnes Peterson, Benjamin Franklin H.S., Rochester, N.Y. 
Treasurer: Mrs. Nina Oglesby, East H.S., N.Y. 


SOUTHERN CALIFORNIA 
President: Dr. Erik Wahlgren, University California, Los Angeles, Calif. 
Secretary: Mr. Straubinger, Occidental Coll., Los Angeles, Calif. 
Treasurer: Mr. Eugene Lueders, Pasadena Junior Coll., Pasadena, Calif. 


TENNESSEE 


President: Prof. John Frank, Vanderbilt Univ., Nashville, Tenn. 
Secretary-Treasurer: Prof. John Kind, Univ. Tennessee, Knoxville, 
Tenn. 


OFFICERS CHAPTERS, A.A.T.G.—1940-1941 


WESTERN NEW YORK 

President: Miss Emilie Mayer, Bennet HS., Buffalo, N.Y. 

First Vice-President: Dr. Annemarie Sauerlander, Univ. Buffalo, Buffalo, 
N.Y. 

Second Vice-President: Miss Anna Leonhardt, North Tonawanda HS., 
North Tonawanda, N.Y. 

Third Vice-President: Miss Ruth Westermann, Kensington H.S., Buffalo, 
N.Y. 

Secretary: Miss Cornelia Metz, South Park Buffalo, N.Y. 

Treasurer: Miss Mildred Murenberg, East H.S., Buffalo, N.Y. 


WISCONSIN 
President: Mr. Waldemar Groth, Washington Milwaukee, Wis. 
Vice-President: Mr. Herbert Gauerke, Marquette Univ., Milwaukee, Wis. 
Secretary-Treasurer: Mr. Albert Kramer, West Milwaukee H.S., Milwaukee, 
Wis. 


FRAGEN UND ANTWORTEN 


Wie unterscheiden sich schlimm, schlecht und böse? Die alten 
Wörter für den Gegensatz gut waren übel (allgemein gebraucht) 
und arg (im engeren, moralischen Sinn). Beide leben heutigen 
Hochdeutsch als seltener gebrauchte, Wörter fort, und 
Ableitungen, Idiomen oder mit spezialisierter Bedeutung (wie: Arg- 
wohn, ärgern, ärgerlich, verübeln, das ist nicht übel, Übelkeit, 
u.a.m.); manchen Gegenden sind sie, unter Dialekteinfluss, noch 
der Umgangssprache lebendig. Schon mittelhochdeutscher Zeit 
begann böse, das eigentlich wohl nur übel redend bedeutete, den all- 
gemeinen Sinn von übel anzunehmen, seinerseits erst von schlimm 
(etwa seit 1500) und dann von schlecht (allgemeiner erst 1700) 
zurückgedrängt werden. Schlimm bedeutet krumm, schief (zuerst: 
die Sache steht schlimm, hat einen schlimmen Fuss und ähnliches) 
schlecht schlicht, gerade, eben (noch „Kabale und Liebe“ sagt 
Miller Ferdinand: wären Sie ein schlechter geringer Bürgers- 
mann ...). Das schnelle Vordringen von schlecht ist offenbar durch 
die Wichtigkeit des sozialen Unterschiedes von hoch und niedrig 
Deutschland des 18. Jahrhunderts veranlasst worden. Ein solcher 
Reichtum von wenig von einander unterschiedenen Wörtern ist cha- 
rakteristisch für die Sphäre des affektvollen Urteilens. dieser 
Sphäre spielt individuelle Vorliebe für das eine oder andere Wort eine 
grosse Rolle. Aber man darf vielleicht soviel sagen, dass heute 
schlecht das allgemeine Wort der objektiven Feststellung ist, schlimm 
den Nebenbegriff gefährlich, und böse den von drohend, feindlich 
zum Ausdruck bringt. 

Was ist Lebkuchen? Eine Süd- und Westdeutschland ge- 
brauchte Bezeichnung für eine Art Honigkuchen, die seit dem 13. 
Jahrhundert bekannt ist. Die Gelehrten haben gestritten, Leb- auf 
ein mittellateinisches, polnisches oder germanisches Wort zurückgeht. 
Vielleicht liesse sich die Frage entscheiden, wenn man über die Ge- 
schichte dieses Kuchens mehr wüsste: war ein Klostergebäck, 
wäre ein lateinischer Name wahrscheinlich; wurde von Osten 
nach Westen eingeführt, spräche dies für die Übernahme des 
polnischen Wortes lipiec, das Feinhonig bedeutet. Das Wort Leb- 
wurde manchen Gegenden Deutschlands nicht verstanden und 
dann volksetymologisch Leckkuchen verändert. 


NOTES AND NEWS 


NEW JERSEY CHAPTER 

May 17, 1940, rich treat was offered the fifty odd members the 
New Jersey Chapter who met the attractive Winfield Scott Hotel Eliza- 
beth, New Jersey. 

the speakers’ table were two eminent scholars, Dr. Camille von Klenze 
and Dr. Ernst Jockers who were introduced our president Dr. Albert 
Holzmann Rutgers University. 

The audience followed with keen interest the two addresses German: 
“Das amerikanische Goethebild seinen historischen Wandlungen” Dr. 
von Klenze; and “Sinn und Wert der deutschen Romantik” Dr. Jockers. 

The chapter adopted amendment the constitution raising the dues 
$2.75 but include subscription THE GERMAN QUARTERLY. Further offer- 
ing $1.00 Junior membership without the subscription. 

The following two new officers were unanimously elected for the next year: 
President, Professor Albert van Eerden Princeton University; Treasurer, 
Miss Erna Lotze the High School New Brunswick. The duties Vice- 
President and Secretary will respectively carried for another year 
Miss Stella Deinish Ferris High School Jersey City and Professor Ferdi- 
nand Labastille the New Jersey State Teachers College Montclair. 

Secretary 


NEW JERSEY CHAPTER 

Tue New Jersey Chapter the American Association Teachers German 
held its fall dinner meeting Friday, December 13, the Hotel Douglas, 
Newark. The new president, Dr. Albert van Eerden, Princeton University, 
welcomed the members and guests. The speaker the evening was Professor 
Merkel Upsala College, who gave instructive and discourse 
entitled “Das Aufkommen der Neuhochdeutschen Schriftsprache.” Professor 
Merkel traced the contributions the language from the days the 
Humanistic Movement, through the Renaissance, and later, through the in- 
fluence Martin Luther during the Reformation. emphasized that German 
developed from the language the Kanzlei rather than from that the 
common people. 

the opening the meeting, the members present enjoyed group 
German Lieder which were ably rendered Adele Breaux and accompanied 
Mrs. Louise Dozholt. 

Due increased professional responsibilities, the resignations two 
executive board members, Professor LaBastille Montclair College and Miss 
Erna Lotze New Brunswick were accepted with regret. 

Dr. Hans Nabholz Rutgers was elected treasurer fill the unexpired 
term Miss Lotze, and Mrs. Katherine Cassell Grover Cleveland Junior 
High School, Elizabeth, was elected secretary place Professor LaBastille. 


Spirited discussion marked the business the meeting. The subject dis- 
cussed emphasized the trend toward decreased enrollment the German 
language classes various localities. was recommended that committee 
appointed formulate definite objectives presented the school authori- 
ties and the public. These should stress the need, importance, and value 
the study German the secondary schools. 

During the meeting point was made enlisting the cooperation the 
guidance counselors the schools and such organizations the Steuben 
Verein and the Carl Schurz Memorial Foundation order help maintain 
interest the study German classical 

President Van Eerden suggested that, due the difficulty travel during 
the months February and March, the usual language meetings will held, 
not New Brunswick, but certain centers more accessible the majority. 
These centers are designated committee after careful study 
the situation. 

The need for increasing membership enrollment the A.A.T.G. was dis- 
cussed. becomes imperative include our organization the names all 
German language teachers New Jersey order that may stand 100% 
strong all our interests. The annual membership dues, including the 
GERMAN QUARTERLY, are $2.75. this price may prohibitive some who 
would like join, members present favored amendment the constitution 
whereby associate members would permitted join paying yearly 
dues $1.00 without the magazine. 

Dr. Holzmann, Rutgers, past president, urged all present work with 
increased spirit and vim make the class room work interesting and pleasant, 
and impress upon the public the educational and cultural value the work 
being done the German language class room. 

KATHERINE Secretary 


ILLINOIS CHAPTER 


Illinois Chapter met Urbana November 1940, the time the 
Illinois State High School Conference. The meeting was under the direction 
Miss Netta Niess, Belleville, President the local Chapter. The attendance 
between forty and fifty was quite pleasing. 

After report the Secretary-Treasurer was presented and approved, the 
following officers were elected for the coming year: President, Miss Mary 
Louise Strong, Illinois College, Jacksonville, and Secretary-Treasurer, Mr. 
Gilbert Kettelkamp, University High School, Urbana. 

opening the program, Miss Amy Beach the Champaign Senior 
High School spoke Guidance Unit German”. Attention was called 
booklet published 1935 the Champaign High School, which tried 
answer students’ questions, “Why study certain high school subjects?” 
German attempt was made familiarize the pupils with areas such 
Music, Government Service, International Relations, Social Science, etc. Ma- 
terial was presented panel discussions, class reports, talks former pupils, 
and other appropriate means, the objective being acquaint students with the 
educational, cultural, and vocational values the study German. 

The next speaker was Sister Mary Callista, B.V.M., Mundelein College, 
Chicago, Sister Callista discussed “John Contribution Ger- 
man Teaching Methods”. was pointed out how the success this poet- 
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priest, well known for his German Garden the Heart, lay his deep 
and sincere love language and literature, his love and understanding 
the German heart revealed the works the master poets, and his 
genuine re-creative poetic gift. the teaching field regarded the personality 
the teacher outstanding significance. Songs and poems were essential 
parts the course, while keen understanding the motivating forces the 
classroom gave his educational philosophy very human touch. 

The last speaker was Dr. Ernst Giesecke the University Illinois, who 
gave progress report investigation experimental group students 
German the University Every effort was made follow 
sound experimental procedures. All data were gathered the basis tests 
and personal interviews. preliminary statistical analysis yielded some very 
interesting results whose validity being further tested actual practice. 
would have been premature make specific recommendations, but the fol- 
lowing general conclusions are indisputably clear: students must shown 
how study, and the most effective study techniques follow from the 
teacher’s objectives and the teaching methods which employs order 
attain these objectives. 

Kaffeeklatsch was held the close the meeting which all seemed 
enjoy most sociable manner. 

GILBERT KETTELKAMP, Secretary 


ENROLLMENT THE DIFFERENT FOREIGN LANGUAGES JUNIOR HIGH 
SCHOOLS (N. C.) OCTOBER 15, 1940 


TOTAL JUNIOR HIGH SCHOOL POPULATION: 133,247 


Languages| 7B 8A 8B 9A | 9B RB RC RD Total 
French 119 155 6,253 7,185 6,427 1,847 2,511 2,292 26,789 
German 74 114 342 373 366 156 133 141 1,699 
Hebrew 2 34 54 
Italian 990 1,003 1,024 72 54 79 3,222 
Latin 326 233 215 261 27 309 1,621 

3,945 


Spanish 1,356 1,202 903 137 263 84 


ENROLLMENT IN THE DIFFERENT FOREIGN LANGUAGES IN SENIOR HIGH 
SCHOOLS (N. Y. C.) AS OF OCTOBER 25, 1940 
TOTAL HIGH SCHOOL POPULATION: 253,676 


29,223 


Languages I II III IV Vv VI VII | VIII | Total 
French 7,665 7,587 | 15,468 | 13,370 8,024 6,881 727 318 60,040 
German 1,943 1,804 2,306 2,280 990 868 22 2 10,241 
Greek 9 21 15 4 5 54 
Hebrew 483 477 633 550 308 142 24 2,617 
Italian 2,094 1,771 2,382 2,082 1,023 688 87 2 10,155 
Latin 4,77 3,967 4,509 3,453 1,700 1,250 345 168 20,167 
Spanish 12,254 9,593 7,886 | 6,115 1,695 1,275 103 Buk 23 38,944 


25,220 | 33,199 


| 193 | 269 | 9,287 | 9,996 | 8,935 | 2,473 | 3,272 | 2,905 | 37 ,330 
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N.E.A. AND FOREIGN LANGUAGES 

gratifying news that the N.E.A. has asked Professor Edwin Zeydel, 
the Editor The Modern Language Journal prepare booklet setting 
forth the reasons why modern foreign languages should taught our schools. 
Professor Zeydel’s statement now available “Personal Growth Leaflet 
No. 117” (16 pages and may procured from the National Education 
Association, Washington, minimum orders copies each 
(cash with order). hoped that teachers will make good use this 
opportunity present our cause others. 


NATIONAL COMMITTEE COOPERATIVE CURRICULUM PLAN- 

NING 
Tue above named National Commission held meeting October and 
1940, Chicago. 

This meeting was devoted exclusively the reading and discussion the 
reports from each national organization. These reports are embodied 
separate chapters general report which published early 1941. 

The first chapter presented the Commission was that the committee 
modern foreign languages. Miss Lindquist the National Federation 
Modern Language Teachers, Mr. Jameson the American Association 
Teachers French, and Mr. Purin the American Association Teachers 
German had met conjunction with the Commission chairman during the 
afternoon for discussion the preliminary report this committee. Mr. 
Jameson served spokesman for the committee and presented summary 
the report modified the afternoon discussions. (Mr. Stephen Pitcher 
the National Federation Modern Language Teachers arrived time 
hear Mr. Jameson’s report.) Mr. Jameson emphasized the fact that the study 
had been made terms the contribution modern language study the 
general education high school youth. The report dealt particularly with 
modern language study means promoting understanding comparative 
cultures and appreciation nationality and racial contributions American life. 

Noteworthy the chapters already prepared for inclusion the first pub- 
lished report the Commission the emphasis upon the social and personal 
needs youth. The modern foreign Janguage report, for example, emphasizes 
the necessity studying the cultural development foreign nations and the 
rich cultural resources the nationality groups our own communities. 
this respect the modern foreign language teacher contributes the adolescent’s 
growth fundamental attitudes and understandings citizenship. 

The report was received with thanks and referred the Committee for 
editing. 


REVIEWS 


Erıc GREENFIELD, Outline German Grammar. Barnes Noble, Inc., 

(New York, 1940. 240 pages). 

This book, despite its title, normal beginners’ book, divided into 
lessons, each which contains grammatical discussion, connected German 
passage liberal length, and sentences for translation into English. 

Particularly commendable the treatment the noun and one-page 
arrangement each the conjugation systems the appendix, which the 
two tenses the conditional mode are placed alone center column between 
the correspondingly formed tenses the indicative and subjunctive. 

few details the grammar presentation need attention. The more im- 
portant these are the following. 16. The digraph listed among the 
diphthongs. read here that not slurred the usual English 
pronunciation be, me, but pronounced pure vocalic e.” Nothing 
similar said concerning the homophonous (nor concerning 6). —P. 17f. 
“Another pronunciation that very common colloquial speech, the uvula 
which made vibrating the tip the uvula against the roof the 
mouth.”—P. 27. Mention made the insertion before -te the past 
mentioned—P. 58. “Note that the dependent clause always set off 
comma, unless begins the sentence.”—P. 103. “In English find large 
number verbs having inseparable prefixes, This means nothing 
the 135. discussing the type Dies ist meine Mutter, the author 
mentions only dies and 169. Indirect discourse should have been treated 
more fully—P. 177. “The modal auxiliaries are not used the conditional 
mode.” But the author finds necessary include this mode the paradigm 
lesen können, 214—P. 180. The apparent passive not limited the 
present and past tenses. 

meet here and there unconventional statement. “The rules con- 
cerning the position the verb are carefully observed the educated, and 
are usually unconsciously observed and followed even the uneducated,” 
54. “These verbs have nothing with haben,” said with reference 
bleiben, fallen, etc., 66. “Any infinitive may used noun. These verbal 
nouns are, course, neuter,” 100. 99, five lines give the information 
that weak adjectives the ending covers 70-75 percent all occurrences. 

Beginning with the first lesson (p. 22), the principal parts the verbs 
introduced are given, pp. 27, 28, the formation the past tense and the 
past participle explained, and the effect transposed word order 
“the three perfect tenses” discussed; yet the conjugation the past 
tense not given until (first appearing reading selections 45), 
and that the perfect tenses not until 61. The absence ge- the past 
participle inseparable verbs not mentioned until 103, but the principal 
parts such verbs occur freely from on. 


REVIEWS 


There occur the reading selections and translation exercises various 
forms and constructions that are not discussed till later. For instance, inver- 
sion, 29, etc., discussed 55; adverb never placed between subject and 
verb, 29, etc., discussed 54; adjective used adverb, 36, etc., discussed 
141; endings descriptive adjectives, 56, etc., discussed pp. ac- 
cusative time, 129, etc., discussed 146; könnte, 170, discussed 177. 

Some such matters are nowhere explained. For instance, ein Glas Wasser, 
84; gingen des Weges, 160; passive infinitive, 182; gegeneinander, 186. 

Irregular position the stress not indicated. 

Yet, this book has many good features, and imbued with certain 
stimulating freshness that will hold the interest the student. 

The University Nebraska 


vania, The American Impact Great Britain 1898-1914, Study the 
United States World History. Philadelphia: University Pennsylvania 
Press, 1940. 

the historian sing Professor Heindel’s praise for his excellent 
collection facts illustrating the American-British relations during the two 
decades preceding the first world war. This reviewer wants emphasize the im- 
portance the underatking. The publication marks the beginning projected 
series THE UNITED STATES WORLD HISTORY. cling the illu- 
sion”, the author states the preface, “that vitally important that the 
United States understand itself factor world civilization. Historians have 
not given sufficient attention the part have had European life and opin- 
ion”. Heindel, successfully avoiding merely nationalistic and non-scholarly atti- 
tude, depicts America British public opinion. doing so, proves how the 
different branches American civilization, e.g. the press, social work, educa- 
tion, literature, the movies, industry, business etc. widely influenced British 
life. The reader watches the process how “one nation gets its ideas about 
another, and what use one nation makes another’s experience”. 

The method new and fertile. certainly just and reasonable that the 
German influence these United States and especially that the great contri- 
bution the German element all branches cultural life this country 
have been dwelt upon. The time has come put more stress the neglected 
fact that the influence has always been reciprocal. Who has not felt the need 
similar work dealing with the American impact Germany? Facts 
brought out the exemplarily objective way that Professor Heindel’s 
would very helpful for the American teacher German. The more the 
teaching German literature and “Kultur” can Americanized, the more 
will enlivened. One should not afraid chauvinistic aberrations, since 
sincere endeavor seek the truth will always entail international com- 
ponent. 

thought more relevant express these general ideas than dwell 
several parenthetical remarks Heindel’s book which treat German-British 
relations. They can easily found through the careful index pages. 
Profound thanks here expressed the author for the inspiration that 
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eliminates from the work, that is, the idea using this novel method for further 
studies. 

Brooklyn College 


Epwarp German Grammar Review. Harper Brothers, New York, 

1939. 

While the author here presents text which emphasizes translation from 
English German, explains the preface that such exercise only 
supplementary the real task learning read German. regards the use 
the book, the author would stress “pronunciation and systematic oral and 
aural drill vocabulary and the more common phenomena grammar and 
idiom.” 

The book consists chapters, which the teacher will divide into lessons 
fit the needs his class. Each chapter consists grammatical principles, 
which are illustrated with German sentences and parallel English renderings. 
Chapter contains mutation exercise and German-English vocabulary; 
the remainder the book the only exercises are those made English 
sentences for translation. the early chapters the author treats topics 
grammar that usually stand last; such arrangement bridges the gap that 
generally separates beginning work and the review. The various chapters em- 
phasize forms, syntax and idiom. Perhaps the strongest feature the book 
its presentation idioms; that fact not surprising view Prof. Hauch’s 
compilation idioms the Modern Language Study some years ago. 
whole, the book thorough its presentation and will teachers 
who not insist direct-method exercises. The text seems adapted the 
second year college the third year high school. 

The reviewer suggests few changes made reprinting. page 
unwise state that stehen, sitzen, liegen are used with haben sein; 
footnote referring South German usage would better. also seems 
doubtful procedure encourage students use the conditional mood wenn- 
clauses, the author does pages 13, 15, 17. more usual introduce 
direct quotations with colon, and not with the comma, pages and 
pages 109 and 169 “day after tomorrow” and “day before yesterday” 
should preceded “the”. would well join “acht geben”, 53, 
and “lieb hat”, 118; also separate “daraufankommen”, 53, and 
modernize the spelling “Bureau”, 74. The reviewer found only two words 
misspelled: “hoffen”, and “Weihnachten”, 107. 


Indiana University 


Hans Deutsches Dichten und Denken von der germanischen bis 
zur staufischen Zeit. Walter Gruyter und Co., Berlin 1938 (Sammlung 
Göschen). 156 pp. 

This little book presents concise form the picture early German 
literature modern research has created the last years. Since the 
author himself has contributed largely the creation this modern view, 
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this book also synthesis his own research. find the same features 
which distinguish Naumann’s other books. There the “geistesgeschichtliche” 
approach (the chapter the ethos chivalric society and literature 
masterpiece its compressed presentation difficult subject). There also 
the revival Scherer’s view the two “Bliiteperioden”. his other books, 
Naumann tries interpret the early German literature and civilization 
bridge between the two poles, the heroic the time the migrations and the 
chivalric. the latter finds the full development features which found 
their first expression the former. This view logically leads him new 
evaluation “foreign influences” which formerly were stressed much; 
Naumann’s historical conception Christian and Romance “sources” play 
minor part compared the indigenous germanic component the medieval 
composite. Part this new attitude shown Naumann’s emphasis the 
non-ecclesiastical traits medieval culture: the worldliness and tolerance 
toward non-Christians chivalric literature. This view has, course, much 
justification the older one; each generation creates its own picture the 
past. Among characteristics Naumann’s method which are found here 
the tendency correlate literature and architecture and group literary 
developments around local centers. This arrangement may sometimes prove 
misleading since tends neglect the interchange between these groups. 

curious feature the book Naumann’s repeated attempts find 
parallels for Germanic and early German literature classical Greece. This 
results strange equations, for instance when the Greek drama compared 
with eddic poetry the Nibelungenlied. Strangest all the juxtaposition 
Minnesang, and Plato’s dialogues! This method comparison heritage 
from romantic criticism. was understandable time when medieval litera- 
ture had face taste formed the classical canon, but today rather 
anachronistic. 

Among the sections dealing with individual authors should particularly 
mentioned that Gotfried, with its spirited attack against the prevailing 
view him the “aesthetic 

This book does not beyond the chivalric literature. excludes purposely 
the ecclesiastical writings the 13th century belonging different frame- 
work. Here complemented Günther Müller’s “Deutsches Dichten und 
Denken vom zur Neuzeit” the same series. This collection, which 
not “popularization” the material will prove most stimulating reading 
experience, since constantly challenges and revises traditional views. 

BERGEL 


Queens College 
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Announcing 
Two New Texts for College German 


Under the editorship FREDERICK LIEDER, 
Harvard University 


FUNCTIONAL 
GERMAN 
GRAMMAR 


MENO SPANN and FEHLING 
University lowa 


Here new and fascinating method learning 
foreign language—a method which has been thor- 
oughly tested five mimeographed editions. Using 
English bridge German, the text follows 
psychological approach, and distinguished 
unusually interesting and practical subject matter, 
exercises and illustrations, and witty drawings. 


($1.60) 


GERMAN 
READINGS 

and 
COMPOSITION 


KLARMANN and ADOLPH GORR 
University Pennsylvania 


This composition text for intermediate classes 
worked out upon simple and well-conceived plan: 
presents, chronological sequence, events and 
achievements great importance the cultural 
history Germany, each the twenty-five Ger- 
man essays being followed English essay 
the same general subject. Principles syntax and 
style wed footnotes, and full vocabular- 
ies are included. ($1.50) 


HARPER BROTHERS, EAST 33d STREET, NEW YORK 


Please mention THE GERMAN QUARTERLY when writing advertisers 
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The publishers take 
pleasure announcing for Summer 1941 
publication 


THE DICTIONARY PHILOSOPHY 


Although embraced one volume, the dictionary covers metaphysics, 
ethics, epistemology, logic, philosophy religion, esthetics, philosophy 
law, philosophy education, social philosophy and philosophical 
psychology. Special emphasis has been placed the definition basic 
concepts and terms germane the contemporary schools philosophy, 
logical positivism, dialectical materialism, mathematical logic, neo- 
scholasticism, philosophy science, Chinese, Jewish and Indian philosophy. 

The DICTIONARY PHILOSOPHY edited Dagobert Runes 
with the collaboration Alonzo Church, Rudolf Carnap, Watts 
Cunningham, Edgar Sheffield Brightman, Irwin Edman, Rudolf Allers, 
Ewing, Ralph Tyler Flewelling, Jorgen Jorgensen, Ledger Wood, 
William Marias Malisoff, Carl Hempel, Fuller, Cornelius 
Benjamin, Hunter Guthrie, Wilbur Long, McGill, Pegis, Glenn 
Morrow, Joseph Ratner, Wendell Bush, Dorion Cairns, James 
Feibleman, Paul Schillp, Paul Weiss and number other scholars. 


Applications for further literature, well 
other communications, should addressed to: 


PHILOSOPHIC ABSTRACTS 
East 40th Street New York City 


NEWEST GERMAN PUBLICATIONS 


Selected Essays Das Jahr des Herrn 


Thomas Mann Goucher College. Foreword 


Edited FEHLAU PAUL GLEIS, Catholic 


University 


University Cincinnati, and 
.W. RECHENBACH, Uni- 
popular nov- 

Nine of Mann’s most repre- (ge oy ¢ year in the 
sentative essays, selected and two 
edited for fourth or fifth se- ey (Ts! O.lively chil- 
zer Schlaf, Im Spiegel, Worte SS IN “ve Austrian vil- 
an die Jugend, In memoriam RE i lage. Peer- 
less its 


Hugo von Hofmannsthal, Tol- 
stoi, Kosmopolitismus, Theodor admixture of 
Storm, Ibsen und Wagner, humor and reverence, it makes 
Goethe als Repräsentant des fine second or third semes- 
bürgerlichen Zeitalters. ter reading. Notes, vocabulary. 
186 pages. February 1st 234 pages. February 5th 


CROFTS CO., Union Square, New York 


Please mention THE GERMAN QUARTERLY when writing advertisers 
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Special Offer 


MINIMUM STANDARD 
GERMAN VOCABULARY 


Prepared 
WALTER WADEPUHL 
and 
Quincy 


Published the 
AMERICAN ASSOCIATION 


TEACHERS GERMAN 


This, the official Minimum Standard German Vocabulary 
the A.A.T.G., available two forms: 


pamphlet form (without English translation; Vol. VII, 
The German Quarterly, pp. 87-119) [475 copies left]. 
Per copy .25 


For larger orders, proportionate discount will given. 


dictionary form (with English translation, also with 
paragraph-arrangement and word-family scheme; viii 
pp.). [F. Crofts Co., Publishers, Union Square, 
West, New York, N.Y.] 

$.60 


Order from 


Business Manager, The German Quarterly 
Hunter College, Kingsbridge Station, New York, N.Y. 


Please mention THE GERMAN QUARTERLY when writing advertisers 


THE GERMAN QUARTERLY 


for Radio-Broadcasting 
Phonograph 


Johann Strauss, the Waltz King 
Justus von Liebig, Pioneer Science 
Wolfgang Amadeus Mozart, Musician 
Albrecht Dürer, Artist 
Dornröschen (Sleeping Beauty) 
LOAN RATES: $5.00 for the entire set. Transportation costs 


paid the borrowers. Address: Business Manager, The German 
Quarterly, Hunter College, Kingsbridge Station, New York, N.Y. 


NOTE: For description these Records, read Sugges- 
tions for the Use AATG Recordings, Dr. Herbert 
Schueler, the May, 1940 issue THE GERMAN 


QUARTERLY, Reprints request. 


Club Rates 


The two periodicals outstanding the 
field teaching German 


Monatshefte Für Deutschen Unterricht 


and 


The German 


offer club rate. 


for both $3.50 year. 


Send requests for sample copies subscription order to: 


Business Manager Business Manager 
MONATSHEFTE THE GERMAN 

FUR DEUTSCHEN UNTERRICHT QUARTERLY 

University of Wisconsin Kingsbridge Station 
Madison, Wisconsin New York, N.Y, 


Please mention THE GERMAN QUARTERLY when writing advertisers 
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